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ASCENTIS’ MISSION STATEMENT  

 

‘Building Partnerships to Advance and Accredit Lifelong Learning for All.’ 
 

 
About Ascentis 
 
Ascentis was originally established in 1975 as OCNW, a co-operative scheme between Universities and 
Colleges of Further Education. Ascentis was the first ‘Open College’ in the UK and served the needs of its 
members for over 34 years. Throughout this period, OCNW grew yet maintained its independence in order 
that it could continue to respond to the requirements of its customers and provide a consistently high 
standard of service to all centres across the country and in recent years to its increasing cohorts of overseas 
learners. 
 
In 2009 OCNW became Ascentis - a company limited by guarantee and a registered educational charity. 
 
Ascentis is distinctive and unusual in that it is both: 
 

 An Awarding Organisation regulated by the Office of Qualifications and Examinations  Regulation  
(Ofqual) 

 
and 
 

 An Access Validating Agency (AVA) for ‘Access to HE Programmes’ licensed by the Quality 
Assurance Agency for Higher Education (QAA). 

 
Ascentis is therefore able to offer a comprehensive ladder of opportunities to centres and their students, 
including Foundation Learning, vocational programmes and progressing to QAA recognised Access to HE 
qualifications. The flexible and adult-friendly ethos of Ascentis has resulted in centres throughout the UK 
choosing to run its qualifications. 
 
 
Ascentis Contact Details 
 
Ascentis 
Office 4 
Lancaster Business Park 
Mannin Way 
Caton Road 
Lancaster 
LA1 3SW 
 
Tel: 01524 845046 
www.ascentis.co.uk 
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UNIT SPECIFICATIONS 
 
Analysing English Language for Literacy and Language Teaching 
 
Credit Value of Unit: 3    GLH of Unit: 15   Level of Unit: 3 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the relationship between forms of 
language and meaning 

1.1 Analyse key aspects of meaning of words 

1.2 Analyse the relationship between grammatical 
form and meaning 

2 Understand structural features of language 2.1 Analyse key features of word formation 

2.2 Categorise words according to their classes 

2.3 Categorise verbs according to their forms 

2.4 Analyse phonological aspects of language 
including phonemes and stress patterns 

 

 

Indicative Content 

 
 The importance of knowing how to talk about language  - using the meta language of English 
 What are form and meaning (semantics) in language structure and the relationship between the two 
 Role of context, audience and purpose in written and spoken language 
 Key differences between spoken and written language 
 The structure of words – morphology  
 How words can be created/changed using affixes and inflections 
 Classes of words  - parts of speech 
 How words are organised or sequenced in relation to each other - syntax  
 Verb forms – tenses; voice – active and passive 
 The sound system of English – phonology; phonemes; the role of factors such as stress and 

intonation in conveying meaning 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
Level 3 Award in English for Literacy and Language Teaching 
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UNIT SPECIFICATIONS 

 
Access occupational competence in the work environment  
 
 
Credit Value of Unit: 6 GLH of Unit: 30 Level of Unit: 3 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Be able to plan the assessment of 
occupational competence 

1.1 Plan assessment of occupational competence 
based on the following methods:  
  observation  of  performance in the work 

environment  
  examining products of work  
  questioning the learner  
  discussing with the learner  
  use of others (witness testimony)  
  looking at learner statements  
  recognising prior learning 

1.2 Communicate the purpose, requirements and 
processes of assessing occupational competence 
to the learner 

1.3 Plan the assessment of occupational competence 
to address learner needs and current achievements 

1.4 Identify opportunities for holistic assessment 

2 Be able to make assessment decisions about 
occupational competence 

2.1 Use valid, fair  and reliable  assessment methods 
including: 
 observation of performance  
 examining products of work 
 questioning the learner  
 discussing with the learner 
 use of others (witness testimony) looking at 

learner statements recognising prior learning 

2.2 Make assessment decisions of occupational 
competence against specified criteria 

2.3 Follow standardisation procedures 

2.4 Provide feedback to learners that affirms 
achievement and identifies any further implications 
for learning, assessment and progression 

3 Be able to provide required information 
following the assessment of occupational 
competence 

3.1 Maintain records of the assessment of occupational 
competence, its outcomes and learner progress 

3.2 Make assessment information available to 
authorised colleagues 

3.3 Follow procedures to maintain the confidentiality of 
assessment information 

4 Be able to maintain legal and good practice 
requirements when assessing occupational 
competence 

4.1 Follow relevant policies, procedures and legislation 
for the assessment of occupational competence, 
including those for health, safety and welfare 

4.2 Apply requirements for equality and diversity and, 
where appropriate, bilingualism, when assessing 
occupational competence 

4.3 Evaluate own work in carrying out assessments of 
occupational competence 

4.4 Maintain the currency of own expertise and 
competence as relevant to own role in assessing 
occupational competence 
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Additional Information about the unit 

Purpose and aim(s) of the unit The aim of this unit is to assess a learning and 
development practitioner’s performance in carrying out 
assessments of occupational competence in a work 
environment. This unit requires evidence of using the 
following assessment methods: 

 observation of performance in the work 
environment 

 examining products of work 
questioning the learner discussing 
with the learner 

 use of others (witness testimony) 
 looking at learner statements 

recognising prior learning 
‘Practitioner’ means anyone with a learning and 
development responsibility as the whole or a part of 
their role. 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if 
appropriate) 

This unit is underpinned by: 
National Occupational Standards for Learning and 
Development 
Standard 9: Assess learner achievement. 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

None 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

Evidence for all learning outcomes must come from 
carrying out assessments in a work environment.   As a 
minimum, there must be performance evidence for the 
following assessment methods: 

 observation of performance in the work 
environment 

 examining products of work 
questioning the learner Simulations 
are not allowed 

Other forms of evidence will be acceptable for 
the remaining assessment methods: 

 discussing with the learner 
 use of others (witness testimony) looking 

at learner statements recognising prior 
learning 

 

 

Indicative Content 

 
Features of Occupational Competence: e.g. personal effectiveness, occupational skills, transferable skills 
etc. 
Assessment Methods of Occupational Competence: e.g. observation of performance, products, 
questioning, witness testimony etc. 
Training Plan: e.g. aims and objectives, content of plan, methods of assessment, those involved, timing, 
feedback etc. 
Legal Requirements: e.g. health and safety etc. 
Record Keeping 
Equality and Diversity 
Continual Professional Development 
 

 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
Level 3 Award in Assessing Competence in the Work Environment 
Level 3 Certificate in Assessing Vocational Achievement  
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UNIT SPECIFICATIONS 

 
Assess vocational skills, knowledge and understanding 
 
Credit Value of Unit: 6 GLH of Unit: 24 Level of Unit: 3 

 
 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Be able to prepare assessments of 
vocational skills, knowledge and 
understanding 

1.1 Select methods to assess vocational skills, 
knowledge and understanding which address 
learner needs and meet assessment requirements, 
including: 

 assessments of the learner in simulated 
environments 

 skills tests 

 oral and written questions 

 assignments 

 projects 

 case studies 

 recognising prior learning 

1.2 Prepare resources and conditions for the 
assessment of vocational skills, knowledge and 
understanding 

1.3 Communicate the purpose, requirements and 
processes of assessment of vocational skills, 
knowledge and understanding to learners 

2 Be able to carry out assessments of 
vocational skills, knowledge and 
understanding 

2.1 Manage assessments of vocational skills, 
knowledge and understanding to meet assessment 
requirements 

2.2 Provide support to learners within agreed limitations 

2.3 Analyse evidence of learner achievement 

2.4 Make assessment decisions relating to vocational 
skills, knowledge and understanding against 
specified criteria 

2.5 Follow standardisation procedures 

2.6 Provide feedback to the learner that affirms 
achievement and identifies any further implications 
for learning, assessment and progression 

3 Be able to provide required information 
following the assessment of vocational skills, 
knowledge and understanding 

3.1 Maintain records of the assessment of vocational 
skills, knowledge and understanding, its outcomes 
and learner progress 

3.2 Make assessment information available to 
authorised colleagues as required 

3.3 Follow procedures to maintain the confidentiality of 
assessment information 

4 Be able to maintain legal and good practice 
requirements when assessing vocational 
skills, knowledge and understanding 

4.1 Follow relevant policies, procedures and legislation 
relating to the assessment of vocational skills, 
knowledge and understanding, including those for 
health, safety and welfare 

4.2 Apply requirements for equality and diversity and, 
where appropriate, bilingualism 

4.3 Evaluate own work in carrying out assessments of 
vocational skills, knowledge and understanding 

4.4 Take part in continuing professional development to 
ensure current expertise and competence in 
assessing vocational skills, knowledge and 
understanding 
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Additional Information about the unit 

Purpose and aim(s) of the unit The aim of this unit is to assess a learning and 
development practitioner’s performance in carrying 
out the assessment of vocational skills, knowledge 
and understanding outside of the work environment. 
Assessment methods include: 

 assessments of the learner in simulated 
environments 

 skills tests 

 oral and written questions 

 assignments 

 projects 

 case studies 

 recognising prior learning 
  The unit does not require the design of assessments. 
 
  ‘Practitioner’ means anyone with a learning and   
  development responsibility as the whole or a part of  
  their role. 

Details of the relationship between the unit and 
relevant national 
occupational standards or other professional 
standards or curricula (if appropriate) 

This unit is underpinned by: 
National Occupational Standards for Learning and 
Development 
Standard 9: Assess learner achievement 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

None 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

Evidence for all learning outcomes must come from 
carrying out assessments in a work environment.   As a 
minimum, there must be performance evidence for 
the following assessment methods: 

 observation of performance in the work 
environment 

 examining products of work 
questioning the learner Simulations 
are not allowed 

Other forms of evidence will be acceptable for 
the remaining assessment methods: 

 discussing with the learner 
 use of others (witness testimony) looking 

at learner statements recognising prior 
learning 

 
 

Indicative Content 

 
Assessment Methods e.g. simulation, questioning, assignments, products, case studies etc. 
Types and Purpose of Assessment e.g. formative, summative 
Resources e.g. skills tests, simulation requirements etc. 
Planning Assessment e.g. aims and objectives, types of assessment involved, reasons for assessment, 
resources required etc. 
Record Keeping 
Legal Requirements e.g. relevant policies, health and safety etc. 
Equality and Diversity 
Continuing Professional Development 
Confidentiality 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
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UNIT SPECIFICATIONS 

 
Assessment and support for the recognition of prior learning through the accreditation of learning 
outcomes (APL) 
 
Credit Value of Unit: 6 GLH of Unit: 30 Level of Unit: 3 

 
 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Be able to promote understanding of 
recognition and accreditation of prior learning 
with external stakeholders 

1.1 Describe models of recognition to learners, 
assessors and other relevant stakeholders 

1.2 Describe how external stakeholders can support the 
professional skills and competencies of those 
involved in providing guidance on recognition and 
accreditation of prior learning 

1.3 Explain the relevant processes, procedures and 
criteria that ensure recognition of prior learning is 
accepted as equivalent to other forms of 
assessment by relevant external stakeholders 

2 Understand how to provide guidance to 
learners 

2.1 Describe procedures for providing professional 
guidance for learners, assessors and other relevant 
stakeholders 

2.2 Explain the importance of guidance that ensures 
learners have ownership of the process of 
recognition and, where appropriate, accreditation, 
as an entitlement or right. 

3 Be able to support learners to recognise prior 
learning and achievement 

3.1 Provide guidance for learners in choosing target 
qualifications that include their prior learning 

3.2 Describe evidence required to meet the relevant 
learning outcomes, assessment criteria and 
verification requirements for the learners’ target 
units 

3.3 Support learners with different needs to collect, 
organise and present  theoretical and performance 
evidence to meet the requirements of the target 
units 

4 Be able to assess evidence presented by 
learners 

4.1 Explain how a consistent approach is achieved by 
the assessment team within the processes of quality 
assurance 

4.2 Judge the reliability, validity, authenticity, currency, 
relevance and sufficiency of a range of evidence 
presented by a learner to meet the learning 
outcomes of the target unit(s) 

4.3 Provide clear and constructive feedback to learners 
who have not satisfied the learning outcomes of the 
target unit(s) identifying the additional evidence 
required 

4.4 Maintain records for assessment and verification 
purposes 

5 Be able to evaluate and improve practice 
 

5.1 Evaluate own, learner and the assessment team 
experiences of applying the recognition process 

5.2 Identify improvements to practice 
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Additional Information about the unit 

Purpose and aim(s) of the unit The aim of the unit is to understand and demonstrate 
how to provide guidance for, promote and undertake 
practice related to recognition and accreditation of 
prior learning 

Details of the relationship between the unit and 
relevant national 
occupational standards or other professional 
standards or curricula (if appropriate) 

This unit is underpinned by: 
New overarching professional standards for 
teachers, tutors and trainers in the lifelong learning 
sector (2007) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

The learning outcomes must be assessed in a 
teaching and learning environment 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

Simulation is not permitted 

 
 

Indicative Content 

 
For indicative content and assessment details please contact the Ascentis office prior to the delivery of this 
unit. 
 
 
 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
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UNIT SPECIFICATIONS 

 
Engage learners in the learning and development process  
 
Credit Value of Unit: 6 GLH of Unit: 30 Level of Unit: 3 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand principles and purpose of 
engaging learners in learning and 
development 

1.1 Explain principles of learner engagement in the 
learning and development process 

1.2 Evaluate the processes and activities used to 
engage learners in learning and development 

1.3 Explain information and advice learner needs for 
learning and development 

1.4 Analyse learner motivation for learning and 
development 

1.5 Analyse ways to overcome barriers to learning 
and development faced by learners 

1.6 Explain methods of engaging learners in their own 
progress review of learning 

2 Understand the role of mentoring in 
facilitating learning 

2.1 Explain how mentoring can engage and motivate 
learners 

2.2 Summarise the role and characteristics of a 
mentor 

2.3 Analyse mentoring relationships that engage and 
motivate learners 

3 Be able to assist and engage the learner in 
the learning and development process 

3.1 Demonstrate working relationships with learners 
to motivate learning 

3.2 Provide assistance to learners to encourage them 
to take responsibility for their own learning and 
development 

3.3 Provide learners with the information and advice 
to engage in learning and development that meets 
their needs 

4 Be able to assist learners in reviewing their 
own progress 

4.1 Establish opportunities to review progress with  
learners 

4.2 Provide learners with constructive feedback on 
their learning and development 

4.3 Enable learners to give feedback on their learning 
experience 

4.4 Analyse progress and achievement with learners 

4.5 Assist learners in adapting  learning and 
development plans to reflect  future learning 
needs 
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Additional Information about the unit 

Purpose and aim(s) of the unit The aim of this unit is to assess a learning and 
development practitioner’s competence in assisting 
learners to become engaged and involved in their own 
learning and development process. It includes 
knowledge and understanding of the role of 
mentoring, but does not include the development of 
specific mentoring skills. Although it implies assistance 
and support for the learner, the unit is not about 
learning support.  This also includes working with the 
learner to review their progress. ‘Practitioner’ means 
anyone with a learning and development responsibility 
as part of their role. 

Details of the relationship between the unit and 
relevant national occupational standards or 
other professional standards or curricula (if 
appropriate) 

This unit is underpinned by: 
National Occupational Standards for 
Learning and Development 
Standard 8: Engage and support learners in their 
learning and development. 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

None 

Additional assessment requirements specified by 
a sector or regulatory body (if appropriate) 

This unit assesses occupational competence. 
Evidence for learning outcomes 3 and 4 must 
come from performance in the work 
environment. 
Simulations, projects or assignments are not allowed 
for these learning outcomes 
 

 
 

Indicative Content 

 

 The purpose of the learning and development activity, identifying individual learning needs, learning 
preferences, initial assessment, learner choice, legislation and organisational policy and practice 
(e.g. equality, health and safety, safeguarding, bullying, harassment, complaints and appeals), 
inclusion, differentiation. 

 

 Different methods of training/coaching/mentoring to accommodate different learning preferences 
and different abilities or needs of the individual (e.g. one-to-one, paired work, small group teaching, 
whole group teaching), different methods of delivery (e.g. games, quizzes, lectures, presentation, 
demonstration and instruction etc.), evaluation theory. 

 

 Action planning, SMART targets, relationship between personal expectations and organisational 
expectations/requirements, impact of legislation on learner, potential constraints (e.g. boundaries of 
learning and development), resource availability, funding availability. 

 

 Motivation theory (e.g. Maslow, Herzberg, McGregor), extrinsic factors affecting motivation (e.g. 
improved career prospects, financial reward, security of employment, etc.), intrinsic factors (e.g. 
self-esteem, personal challenge, professionalism, enhanced Continuous Personal Development 
(CPD)). 

 

 Institutional/instructional/social/cultural/personal barriers to learning and development, role of 
support agencies, learner referral, signposting, learner support opportunities, learning support 
opportunities, how to identify support needs of learners (e.g. interview, screening, initial 
assessment, diagnostic assessment), identifying key staff with organisation responsible for referral, 
inclusion, differentiation. 
 

 Role of the mentor (counsellor, networker, facilitator, coach), one-to-one meetings, use of inductive 
technique (‘pushing it in’ or telling) and deductive technique (‘drawing it out’ or coaching), 
written/verbal/non-verbal communication, confidence building 
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 Qualities needed to be an effective mentor (e.g. expertise in subject, availability on a regular basis, 
use of inductive and deductive techniques, ability to create a rapport between mentor and mentee), 
role of mentor (e.g. to develop individual ability and/or willingness in a specific subject to benefit the 
organisation, plan and/or deliver a formal programme covering a period of time), written/verbal/ non-
verbal communication. 

 

 Using feedback from a range of suitable sources (e.g. other mentors, mentees, and managers), 
reviewing mentoring relationships from a range of sources (e.g. first hand, manual, journals, text 
books, and internet); identify strengths and limitations of these relationships. 

 

 Organisational, regulatory and funding body requirements for learner feedback, different methods of 
obtaining feedback (e.g. informal discussion, formal evaluation sheets). 

 

 Self-reflection, consideration on what reflective practice is, benefits of reflective practice (e.g. 
monitoring progress, identifying further development needs, contributing to personal/organisational 
goals, meeting internal and/or external requirements), action planning, coping with change, SMART 
targets, opportunities available within the organisation (locally, regionally and nationally). 

 

 Learner empowerment, learner autonomy, assessment planning involving the learner, self-
assessment, peer group assessment, using assessment outcomes as a basis of 
improvement/target setting, written, verbal and non-verbal communication skills, appraisal reviews, 
feedback, recording systems used, negotiation skills. 

 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
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UNIT SPECIFICATIONS 
 
Engage with employers to develop and support learning provision  
 
Credit Value of Unit: 6 GLH of Unit: 25 Level of Unit: 3 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand information relating to employers 
developing provision for learners 

1.1 Analyse information sources about individual 
employers and employment sectors, locally and 
nationally 

1.2 Summarise learning provision available to an 
employer 

1.3 Summarise legal requirements that apply to 
employers developing and supporting provision 
for learners 

2 Understand how to engage with employers 
for the benefit of learners 

2.1 Explain how to prepare for first contact with 
employers to discuss learning provision 

2.2 Assess employers’ level of interest in providing 
learning opportunities for learners 

2.3 Evaluate strategies that help employers overcome 
concerns about offering learning opportunities 

2.4 Explain why employers might need support to 
provide learning for learners 

2.5 Explain the importance of clear  channels of 
communication with employers as delivery 
partners 

3 Be able to engage with employers for the 
benefit of learners 

3.1 Provide employers with clear information and 
advice about learning requirements for learners 

3.2 Provide advice and assistance to employers 
delivering learning opportunities 

3.3 Establish channels of communication for feedback 
from employers on the progress of learners 

4 Be able to evaluate the effect of employer 
provision on the learner and partner 
organisation 

4.1 Assess the impact of employer provision on 
learners’ learning outcomes. 

4.2 Review the impact of employer provision on 
partner organisations 

 



 
Version 9 February 2015 

Page 17 of 113 

 

Additional Information about the unit 

Purpose and aim(s) of the unit The aim of this unit is to assess a learning and 
development practitioner’s competence in working 
with employers to provide learning opportunities. 
Opportunities might include, for example: work 
experience placements, apprenticeship programmes, 
mentoring.  ‘Practitioner’ means anyone with a 
learning and development responsibility as part of 
their role Details of the relationship between the unit and 

relevant national occupational standards or 
other professional standards or curricula (if 
appropriate) 

This unit is underpinned by: 
National Occupational Standards for Engaging 
Employers (2010) Standard 1. 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified by 
a sector or regulatory body (if appropriate) 

This unit assesses understanding and occupational 
competence.  Evidence for learning outcomes 3-4 must 
come from performance in the work environment. 
Simulations, projects or assignments are not allowed 
for these learning outcomes. 

 
 

Indicative Content 

 
For indicative content and assessment details please contact the Ascentis office prior to the delivery of this 
unit. 
 
 
 
 
 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
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UNIT SPECIFICATIONS 

 
Identify individual learning and development needs 
 
Credit Value of Unit: 3 GLH of Unit: 24 Level of Unit: 3 

 
 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the principles and practices of 
learning needs and analysis for individuals 

1.1 Explain the principles and practices of learning 
needs analysis for individuals 

1.2 Analyse the factors that influence individual learning 
needs, preferences and styles 

1.3 Compare methods used to assess individual 
learning needs 

2 Be able to conduct learning needs analysis 
for individuals 

2.1 Agree the purpose, aims and methodology of the 
learning needs analysis with individuals 

2.2 Apply learning needs analysis methodology to 
assess the individual’s current level of achievement 
and potential 

2.3 Analyse learning needs and communicate to the 
learner 

3 Be able to agree individual learning and 
development needs 

3.1 Agree and prioritise individual learning and 
development needs 

3.2 Advise individuals about learning and development 
options to meet: 

 learner priorities 

 learning preferences 

 learning styles 

 

 
Additional Information about the unit 

Purpose and aim(s) of the unit The aim of this unit is to assess a learning and 
development practitioner’s understanding of and 
competence in carrying out a learning or training 
needs analysis for an individual. 
‘Practitioner’ means anyone with a learning and 
development responsibility as part of their role 

Details of the relationship between the unit and 
relevant national 
occupational standards or other professional 
standards or curricula (if appropriate) 

This unit is underpinned by: 
National Occupational Standards for 
Learning and Development 
Standard 2: Identify individuals’ learning needs 

 Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

This unit assesses occupational competence.  
Evidence for learning outcomes 2 and 3 must come 
from performance in the work environment. 
Simulations, projects or assignments are not allowed 
for these learning outcomes. 
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Indicative Content 

 
For indicative content and assessment details please contact the Ascentis office prior to the delivery of this 
unit. 
 
 
 
 
 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
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 UNIT SPECIFICATIONS 
 
Reading Skills for Literacy and Language Teaching 
 
Credit Value of Unit: 3    GLH of Unit: 15   Level of Unit: 3 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Be able to read written texts 1.1 Select written texts for specific purposes 

1.2 Use reading skills for specific purposes 

1.3 Evaluate linguistic devices in texts 

2 Be able to respond to written texts 2.1 Utilise results of own reading for specific purpose 

2.2 Produce coherent records of own interpretations 
of texts 

 

 

Indicative Content 

 
 Previewing: reviewing titles, section headings, indexes and photo captions to get a sense of the 

structure and content of texts (both paper based and web based) 
 Predicting: using knowledge of the subject matter to make predictions the about content of reading 

texts 
 Pre-reading strategies to stimulate prior learning, e.g. brainstorming, group discussion, concept or 

mind mapping, advance organisers 
 Reading strategies including, skimming, scanning and detailed reading and when to use each; 

SQ3R reading strategy -  Survey, Question, Read, Recite, Review  
 How to read difficult material  
 Techniques to record own interpretations of reading texts including: taking notes when reading, 

using graphic organisers or concept mapping 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
Level 3 Award in English for Literacy and Language Teaching 
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        UNIT SPECIFICATIONS 
 
Speaking and Listening Skills for Literacy and Language Teaching 
 
Credit Value of Unit: 3    GLH of Unit: 15   Level of Unit: 3 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Be able to present information 1.1 Select linguistic strategies and techniques to 
enable cohesion in own expression of information 

1.2 Express information clearly and coherently 

2 Be able to listen and respond to non-verbal 
and verbal information 

2.1 Identify types of non-verbal communication 

2.2 Use and respond to non-verbal communication to 
indicate engagement and interest 

2.3 Listen critically to verbal information 

2.4 Indicate understanding of verbal information 

2.5 Identify speakers’ intentions 

2.6 Respond to verbal information according to its 
nature and content 

 

 

Indicative Content 

 
 The communication process 
 Effective verbal communication skills – their importance and how to improve them 
 The conventions of oral presentations  
 Factors which determine language choice in oral presentations and other verbal communication 

activities (group or 1:1 discussions) e.g. purpose, audience, context etc. 
 Critical listening skills  and their role in effective communication 
 Identifying main points in verbal communication 
 The role of non-verbal communication and body language in verbal communication, e.g. facial 

expressions, gestures, eye contact, tone of voice, pace etc. 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
Level 3 Award in English for Literacy and Language Teaching 
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UNIT SPECIFICATIONS 

 
Using Mathematics: Academic Subjects 
 
Credit Value of Unit: 6    GLH of Unit: 30   Level of Unit: 3 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Be able to interpret mathematical 

situations in academic subjects 

1.1 Explain the role of models in representing mathematical 
situations 

1.2 Analyse situations to interrogate for mathematical 
information and problems in academic subjects 

1.3 Select mathematical methods, operations and tools to 
extract mathematical information from problem based 
contexts in academic subjects 

2 Be able to process mathematical 

problems in academic subjects 

2.1 Analyse mathematical procedures for efficiency and 
effectiveness 

2.2 Examine linear and non-linear  mathematical patterns in 
academic subjects 

2.3 Change values and assumptions when investigating 
mathematical situations in academic subjects 

2.4 Use extended logic and multi-step structured processes 
to find mathematical solutions in academic subjects 

3 Be able to analyse mathematical 

findings from academic subjects 

3.1 Analyse the effect of accuracy on the reliability of 
mathematical findings in academic subjects 

3.2 Interrogate mathematical conclusions for errors or 
misconceptions 

3.3 Interpret findings to draw conclusions in academic 
subjects 

4 Be able to use mathematical 

communication in academic subjects 

4.1 Select mathematical language for debate in academic 
subjects 

4.2 Select mathematical communication techniques to suit 
audience 

4.3 Present mathematical processing and analysis 

4.4 Describe findings using mathematical communication 
skills in academic subjects 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
Level 3 Award in Mathematics for Numeracy Teaching 
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  UNIT SPECIFICATIONS 
 
Using Mathematics: Personal and Public Life 
 
Credit Value of Unit: 6    GLH of Unit: 30   Level of Unit: 3 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Be able to interpret mathematical 
situations in personal and public life 

1.1 Explain the role of models in representing 

mathematical situations 

1.2 Analyse situations to interrogate for mathematical 
information and problems in personal and public life 

1.3 Select mathematical methods, operations and tools to 
extract mathematical information from problem based 
contexts in personal and public life 

2 Be able to process mathematical problems 

in personal and public life 

2.1 Analyse mathematical procedures for efficiency and 
effectiveness 

2.2 Examine linear and non-linear  mathematical patterns 
in personal and public life 

2.3 Change values and assumptions when investigating 
mathematical situations in personal and public life 

2.4 Use extended logic and multi-step structured 
processes to find mathematical solutions in personal 
and public life 

3 Be able to analyse mathematical 
findings from personal and public life 

3.1 Analyse the effect of accuracy on the reliability of 
mathematical findings in personal and public life 

3.2 Interrogate mathematical conclusions for errors or 
misconceptions 

3.3 Interpret findings to draw conclusions in personal and 
public life 

4 Be able to use mathematical 
communication in personal and public life 

4.1 Select mathematical language for debate in personal 
and public life 

4.2 Select mathematical communication techniques to suit 
audience 

4.3 Present mathematical processing and analysis 

4.4 Describe findings using mathematical communication 
skills in personal and public life 

 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
Level 3 Award in Mathematics for Numeracy Teaching 
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UNIT SPECIFICATIONS 

 
Using Mathematics: Professional and Vocational Contexts 
 
Credit Value of Unit: 6    GLH of Unit: 30   Level of Unit: 3 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Be able to interpret mathematical 
situations in professional and vocational 
contexts 

1.1 Explain the role of models in representing 
mathematical situations 

1.2 Analyse situations to interrogate for mathematical 
information and problems in professional and 
vocational contexts 

1.3 Select mathematical methods, operations and tools to 
extract mathematical information from problem based 
contexts in professional and vocational contexts 

2 Be able to process mathematical problems 
in professional and vocational contexts 

2.1 Analyse mathematical procedures for efficiency and 
effectiveness 

2.2 Examine linear and non-linear  mathematical patterns 
in professional and vocational contexts 

2.3 Change values and assumptions when investigating 
mathematical situations in professional and vocational 
contexts 

2.4 Use extended logic and multi-step structured 
processes to find mathematical solutions in 
professional and vocational contexts 

3 Be able to analyse mathematical 
findings from professional and vocational 
contexts 

3.1 Analyse the effect of accuracy on the reliability of 
mathematical findings in professional and vocational 
contexts 

3.2 Interrogate mathematical conclusions for errors or 
misconceptions 

3.3 Interpret findings to draw conclusions in professional 
and vocational contexts 

4 Be able to use mathematical 
communication in professional and 
vocational contexts 

4.1 Select mathematical language for debate in 
professional and vocational contexts 

4.2 Select mathematical communication techniques to suit 
audience 

4.3 Present mathematical processing and analysis 

4.4 Describe findings using mathematical communication 
skills in professional and vocational contexts 

 
 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
Level 3 Award in Mathematics for Numeracy Teaching 
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Indicative Content – All Using Mathematics Units 

 
 The nature of number and developing the ability to read, write and represent numbers and 

numerical relationships in a variety of ways. 
 The place value system, expanded notation and practical application of number theory (concepts of 

factors, multiples, order relations and order of operations). 
 Computing with whole numbers, integers, fractions, decimals and percentages using appropriate 

algorithms and a variety of techniques (mental computation, pencil and paper, calculator and 
computer methods). 

 Converting between percentages, fractions and decimals; manipulating fractions, decimals and 
percentages. 

 Calculating proportional change. 
 Skills to estimate sums, differences, products and quotients. 
 Manipulating and calculating squares and square roots and numbers expressed in standard 

notation. 
 Mathematical information presented as standard compound measures and units, common powers 

and roots, and graphs (including graphs with several graph lines on the same set of axes). 
 Understanding and creating two and three part ratios, calculating ratios and reducing ratios to lower 

terms and establishing rates from ratio. 
 Interpreting representations of scale such as drawings and maps to establish actual dimensions.  
 Conversion of measurements between common scales. 
 Creating scale drawings using appropriate measurements. 
 Using exact and estimate measurements to describe and compare phenomena. 
 Calculating perimeter and area measurements (squares, rectangles, and parallelograms including 

rhombus, trapezoids, and triangles). 
 Establishing measurements (circumference, area, radius and diameter) for a circle from known 

variables. 
 Basic sampling techniques and sampling distributions.  Tabulation techniques, and creating and 

interpreting charts and graphs.  This should involve constructing, reading and interpreting tables, 
charts and graphs. 

 Probability: limited to an understanding of the basic expressions and forms of representation of 
chance (e.g. tree diagrams) and the associated terminology. 

 Data transformation, curve fitting, measures of centre and dispersion.  Measures of location and 
spread would include: raw and grouped data; discrete and continuous data; mean, median and 
mode; upper and lower quartiles, inter-quartile range, and standard deviation. 

 Statistical diagrams: histograms, pie charts, frequency polygons, cumulative frequency diagrams, 
scatter diagrams. 

 Correlation:  ideas of positive correlation, negative correlation and no correlation; correlation co-
efficient. 

 Regression: understanding ideas of equation for line of best fit; drawing regression lines on scatter 
plots; assessing how well a regression line fits the observed data. 

 Estimation techniques, inverse operations, sense of magnitude 
 Use of calculators to find: mean, standard deviation, sum of values, correlation co-efficient, linear 

regression co-efficient. Use of spreadsheets to record data in tables; calculate values from data; 
plot graphs; draw statistical diagrams; calculate statistical measures. 

 Appropriate formulae to solve practical problems such as perimeters, areas and volumes. 
 Rearrangement of basic algebraic expressions: collecting terms, expanding brackets and extracting 

common factors and finding the value of an unknown. 
 Solving simultaneous linear equations with two variables using appropriate algebraic techniques. 
 Rearrangement of quadratic functions and trigonometric equations. 
 Use of trigonometry and Pythagoras’ Theorem to solve practical problems. 

 

 
 
 
 
 
 
 
 
 
 
 



 
Version 9 February 2015 

Page 26 of 113 

Assessment  
 
 

 
Candidates should complete the assignment appropriate for the optional unit chosen. 

 
These assignments take the form of a written question with mathematical examples and extended written 

mathematical questions to be completed on an individual basis.  It is not intended that these assignments 

are carried out in the classroom under timed conditions but completed by the candidate in their own time 

and submitted to the tutor for marking once completed.   

Each assignment contains four questions and these could be completed and submitted separately or 

together. There are detailed example solutions for the mathematical questions available to tutors as 

guidance on the depth and level of solutions expected.  However, these are not intended as definitive 

answers due to the open nature of some of the questions.  

There is no ‘pass mark’ for these assignments but candidates do have to meet all the criteria.  They have 

two submissions in which to do this.  

Note: 
 
The Assessment and Sample Solutions Booklet will be made available via Rhombus once learners 
have been registered against the qualification. 
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UNIT SPECIFICATIONS 

 
Writing skills for literacy and language teaching 
 
Credit Value of Unit: 3    GLH of Unit: 15   Level of Unit: 3 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Be able to prepare written texts 1.1 Plan written texts according to the intended 
audience, purpose and situation 

1.2 Draft written texts using techniques at: 
 text level 

sentence 
level  

 word level 2 Be able to produce written texts 2.1 Write fluently, coherently and cohesively 

2.2 Write accurately and legibly using conventions of 
lexis and syntax including grammar, spelling and 
punctuation according to purpose 

2.3 Edit and proof read written texts at text level, 
sentence level and word level 

 
 

Indicative Content 

 
 Understanding the importance of thinking in the writing process 
 The writing process – planning, drafting, editing and revising 
 The role of audience, purpose and context in the writing process 
 Techniques for drafting writing including: focused free writing; brainstorming; listing and outlines; 
 Using technology to support the drafting process 
 Structuring your writing to create a logical sequence to your writing and sustain an argument 
 Adhering to the conventions of written language in terms of spelling, punctuation and grammar 
 Reviewing, revising and editing your writing 

 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
Level 3 Award in English for Literacy and Language Teaching 
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Level 4 Units 
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UNIT SPECIFICATIONS 

Delivering Employability Skills 
 
 
Credit Value of Unit: 6 GLH of Unit:  Level of Unit: 4 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the difference between 

employability skills and employment skills  

 

1.1 Discuss the difference between employability skills 

and employment skills 

1.2 Review the advantages and disadvantages of each in 

the current marketplace/workplace 

2 Understand the personal qualities, skills 

and competencies for employability skills 

delivery 

2.1 Analyse the skills, qualities and competencies 

required for delivering employability skills and review 

own strengths and weaknesses in this context 

2.2 Demonstrate and evaluate interpersonal skills and a 

range of creative communication techniques 

appropriate to persuasive employability skills delivery 

2.3 Select, use and justify a range of constructive 

feedback techniques to underpin employability skills 

training 

3 Understand how to plan and deliver 

creative, innovative and inclusive sessions 

appropriate for employability skills delivery 

3.1 Explain and justify how the needs of target audiences 

should be taken into account when planning and 

preparing employability skills training sessions and 

support materials 

3.2 Identify and review the strengths and weaknesses of 

a range of training techniques and approaches to 

teaching employability skills to highlight the 

importance of creativity and innovation 

4 Understand how to use group contracts, 

rewards and penalties to reflect the 

workplace 

4.1 Employ and evaluate a range of strategies used to 

transform the training area to reflect a realistic 

working environment 

4.2 Employ and evaluate a range of strategies that 

challenge pre-conceptions of appropriate dress and 

behaviour 

5 Be able to use techniques and practices 

that reflect the workplace 

5.1 Discuss the principles of the design of group 

contracts, justifying how they reflect the needs of the 

workplace 

5.2   Analyse ways of negotiating and defining behavioural 

parameters for employability training in the 

production of the group contract 

6     Understand the need for continuous 

personal development to reflect changing 

sector/ marketplace requirements 

6.1   Explain, justify and use a proactive approach to 

personal updating and development that will reflect 

changing sector/marketplace requirements 

6.2   Use reflective practice and feedback from others to 

evaluate own role in delivering employability skills 

and identify areas for personal development, 

suggesting modifications to own practice 
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Additional Information about the unit 

Purpose and aim(s) of the unit The unit aims to enable learners to deliver 
employability skills sessions.  It includes considering 
the differences between employability and 
employment skills, the personal qualities, skills and 
techniques needed for the delivery of employability 
skills, and how the learning environment and personal 
presentation influence the success of the delivery of 
employability skills.  It also includes delivering 
employability skills and using techniques and 
practices which reflect the workplace. 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

This unit is underpinned by: 
New overarching professional standards for 
teachers, tutors and trainers in the lifelong 
learning sector (2007) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

Simulation is not permitted 

 

Indicative Content 

 
Employability skills: e.g. definition of employability skills,  different employability skills: communication and 
interpersonal skills, problem solving skills, using own initiative and being self-motivated, working under 
pressure and to deadlines, organisational skills, team working, ability to learn and adapt, numeracy, valuing 
diversity and difference, negotiation skills. 
 
Employment skills: e.g. definition of employment skills; different employment skills:  effective CVs, 
effective applications: forms and supporting letters, interview techniques, relevant experience: real work 
experience, voluntary experience, work shadowing. 
 
Advantages: e.g.  increased chances of getting a job, improved confidence, increased chances of keeping 
a job; increased chances of promotion, ability to make an effective contribution in an organisation, 
transferability of skills. 
 
Disadvantages: e.g. employment skills focus only on getting a job and may not bring long term benefits. 
 
Skills for delivering employability skills: e.g. knowledge and understanding of different employability 
skills, speaking and listening skills, including active listening, questioning skills, using appropriate non-verbal 
communication, interpreting non-verbal communication, building rapport, giving clear and constructive 
feedback, empathy. 
 
Personal qualities for delivering employability skills:  e.g. consistency, congeniality, diplomacy, 
efficiency, enthusiasm, flexibility, honesty, ability to lead, ability to motivate, observant, patience, 
persistence, responsiveness, sincerity. 
 
Competences for delivering employability skills:  e.g.  effective planning and preparation, ability to set 
SMART targets, ability to use a range of teaching and learning methods, resources and assessment 
activities to engage and motivate learners, ability to monitor and record progress towards identified targets, 
ability to evaluate own delivery and identify areas for improvement. 
 
Constructive feedback techniques:  e.g. features of constructive feedback, sandwich (positive, area(s) for 
improvement, positive) 3 + 2 (3 positives and 2 areas for improvement), EEC (example, effect, change or 
congratulate), BEEF (behaviour, example, effect, future), BOOST (balanced, observed, objective, specific, 
timely). 
 
Planning and preparing employability skills training sessions: e.g. identifying curriculum content and 
requirements, identifying individual learning needs, identifying individual learning targets, selecting teaching 
and learning methods, resources and assessment activities, identifying opportunities for learners to give 
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feedback. 
 
Planning and preparing support materials: e.g. relevance of content, suitability for individual learning 
needs, differentiation to meet individual learning needs, presentation. 
 
Training techniques: e.g. ice breakers, presentation, question and answer, whole group and small group 
discussion, role play, simulation, SWOT analysis. 
 
Creativity and innovation: e.g. being open to and using new ideas, being flexible in the use of different 
teaching and learning methods, resources and assessment activities to meet individual learning needs, 
adapting different teaching and learning methods, resources and assessment activities to meet individual 
learning needs. 
 
Strategies for creating a realistic working environment: e.g. drawing up a group contract, identifying 
and using rewards and penalties, rearranging furniture, providing relevant equipment, using 
breakout/meeting rooms. 
 
Strategies for challenging pre-conceptions of appropriate dress and behaviour: e.g. discussion and/or 
debates about dress codes in different workplace situations, discussion and/or debates about types of 
behaviour in different workplace situations,  using images of people dressed appropriately and/or 
inappropriately for different workplace situations,  using images of people behaving appropriately and/or 
inappropriately for different workplace situations, visiting different workplaces to identify appropriate and/or 
inappropriate dress, visiting different workplaces to identify appropriate and/or inappropriate behaviour, role 
plays to demonstrate appropriate and/or inappropriate dress, role plays to demonstrate appropriate and/or 
inappropriate behaviour. 
 
Principles of design of group contracts: e.g. setting constraints, giving clarity, exploring issues for 
consideration, giving direction, identifying issues for consideration, gaining individual views on issues 
identified for consideration, checking understanding and gaining agreement on the content of the group 
contract, taking action to ensure that a group contract is drawn up, distributed to and signed by each group 
member. 
 
Needs of the workplace: e.g. employment contracts, workplace policies and procedures. 
 
Negotiating: e.g. being inclusive, being democratic, compromising, identifying desired outcomes, meeting 
desired outcomes, recognising potential causes of conflict, managing conflict. 
 
Behavioural parameters: e.g. appropriate dress, appropriate behaviour, attendance, punctuality, respect 
for others and their viewpoints, working cooperatively with others, confidentiality. 
 
Personal updating:  e.g. work experience in industry, work shadowing in industry, knowledge and 
understanding of relevant legislation, standards and codes of practice, networking, reading and research. 
 
Reflective practice:  e.g. observing and being observed by colleagues, seeking and using feedback from 
colleagues and learners, using models of reflection to evaluate own practice, identifying areas for 
improvement in own practice, modifying own practice. 
 

 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
Level 5 Diploma in Education and Training 
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UNIT SPECIFICATIONS 

 
Develop and prepare resources for learning and development 
 
Credit Value of Unit: 6 GLH of Unit: 25 Level of Unit: 4 

 
 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand principles underpinning 
development and preparation of resources for 
learning and development 

1.1 Explain principles underpinning resource selection 
for learning and development 

1.2 Analyse factors that are important when developing 
and preparing resources that conform to national 
legislation and organisational policies 

1.3 Evaluate the contribution of technology to the 
development of learning and development 
resources 

2 Be able to develop resources to meet 
learning and development needs 

2.1 Agree needs of learners for whom resources are 
being developed 

2.2 Prepare resources for the delivery of learning and 
development ensuring legislative and organisational 
health, safety, welfare, equality and inclusion 
requirements are met 

2.3 Plan adaptations to and use of technology within 
resources to meet learning and development needs 

2.4 Prepare guidance to assist those using learning and 
development resources 

2.5 Evaluate the suitability of resources for learning and 
development 

 

 
Additional Information about the unit 

Purpose and aim(s) of the unit The aim of this unit is to assess competence in 
developing and preparing resources to support 
learning and development. ‘Develop’ covers 
preparing and producing resources from ‘scratch’ as 
well as adapting existing resources to meet the 
needs of learners. ‘Resources’ also cover the 
preparation of the learning environment, learning 
materials and equipment used to support leaning. 
Examples of resources include: technical 
equipment, IT-based learning, hand-outs, 
workbooks and visits to places of interest. 
‘Practitioner’ means anyone with a learning and 
development responsibility as part of their role 

Details of the relationship between the unit and 
relevant national 
occupational standards or other professional 
standards or curricula (if appropriate) 

This unit is underpinned by: 
National Occupational Standards for 
Learning and Development 
Standard 5: Plan and prepare learning and 
development resources 

 Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

This unit assesses occupational competence.  
Evidence for learning outcomes 2 must come from 
performance in the work environment. Simulations, 
projects or assignments are not allowed. 
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Indicative Content 

 
For indicative content and assessment details please contact the Ascentis office prior to the delivery of this 
unit. 
 
 
 
 
 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
Level 5 Diploma in Education and Training 
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UNIT SPECIFICATIONS 

Develop learning and development programmes  
 
Credit Value of Unit: 6 GLH of Unit: 30 Level of Unit: 4 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the principles underpinning the 
development of learning and development 
programmes 

1.1 Explain the objectives of learning and 
development programmes 

1.2 Evaluate the factors of learning and development 
programmes that impact on: 
 development 
 delivery 
 assessment and accreditation 

1.3 Explain the importance of learner involvement 
when developing learning and development 
programmes 

1.4 Evaluate the risks that need to be managed when 
developing learning and development 
programmes 

1.5 Compare methodologies to monitor and evaluate 
learning and development programmes 

2 Be able to develop learning and development 
programmes 

2.1 Identify the learning outcomes required for 
learning and development programmes 

2.2 Develop a plan for a learning and development 
programme 

2.3 Plan the assessment approaches to meet the 
learning outcomes of learning and development 
programmes 

2.4 Produce resources for learning and development 
programmes 

3 Be able to review learning and development 
programmes 

3.1 Evaluate the learning outcomes of a learning and 
development programme 

3.2 Evaluate the delivery and assessment of a 
learning and development programme 

3.3 Identify areas for improvement for learning and 
development programmes 

 

Additional Information about the unit 

Purpose and aim(s) of the unit The aim of this unit is to assess a learning and 
development practitioner’s competence in developing 
learning and development programmes.  It does not 
include the detailed preparation or implementation of 
the programme. 
‘Practitioner’ means anyone with a learning and 

development responsibility as part of their role. 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

National Occupational Standards for Learning and 
Development 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

None 

Additional assessment requirements specified by 
a sector or regulatory body (if appropriate) 

This unit assesses occupational competence. 
Evidence for learning outcome 2 must come from 
performance in the work environment. Simulations, 
projects or assignments are not allowed for this 
learning outcome 
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Indicative Content 

 

 Purpose of the learning and development programme, relationship of the programme to 

organisational goals  

 Individual learning needs, learning preferences - institutional, social, cultural, personal factors 

affecting learning and development, motivation theory (e.g. Maslow, Herzberg, McGregor), different 

methods of delivery to accommodate different learning preferences and different abilities or needs 

of the individual 

 Assessment theory, different types of assessment (e.g. initial, formative, summative), different 

assessment methods (e.g. observation, oral questions, written questions, project based 

assignment), formal, informal assessment, paper based and non-paper based assessment, 

adapting assessment to meet special requirements, validity, reliability, safety, fairness of 

assessment 

 Resource availability (e.g. personnel, accommodation, equipment), strengths and limitations of 

specific resources (e.g. paper based, technology, practical objects, etc.), learning preferences, 

representation of cultural differences, avoiding stereotyping, inclusive language, adapting resources 

to accommodate specific learning difficulties and disabilities, existing resources, financial 

constraints, differentiation, programme planning 

 The concept of the safe learner including identification of hazards, risk and control, identifying key 

health and safety staff members, recording of emergency procedures currently in place, 

identification of applicable work procedures, identification of prohibitions and restrictions, 

safeguarding, data protection, organisational policies and practice (equality and diversity, bulling, 

harassment, complaints, appeals and personal safety policies), impact of legislation on own 

practice, Awarding Organisation requirements 

 Evaluation theory (e.g. Kirkpatrick, Brookfield), qualitative and quantitative information, using 
feedback from a range of suitable sources (e.g. learners, management, work based assessors, 
employer, self-reflection) for improvement/target setting, SMART targets (Specific, Measurable, 
Achievable, Realistic and Time-Based), SWOT analysis (strengths, weaknesses, opportunities, 
threats), role of monitoring and evaluating in developing learning and development programmes, 
strengths and limitations of methodologies 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
Level 5 Diploma in Education and Training 
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UNIT SPECIFICATIONS 

 
Effective partnerships working in the learning and teaching context  
 
Credit Value of Unit: 15 GLH of Unit: 50 Level of Unit: 4 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the purpose and nature of 
partnership working 

1.1 Explain reasons for partnership working 

1.2 Review opportunities and challenges of working 
within a partnership 

1.3 Review models of partnerships 

1.4 Explain ways of sustaining partnerships and their 
outputs 

1.5 Explain the need for ground rules and terms of 
reference in partnership working 

1.6 Justify the need for realistic timescales and 
deadlines in effective partnership working 

2 Understand the purpose, aims and objectives 
of a partnership 

2.1 Explain the purpose of a specific partnership 

2.2 Identify the aims and objectives of a specific 
partnership 

3 Understand the structure and management of 
a partnership 

3.1 Review individual roles and responsibilities within 
a specific partnership 

3.2 Summarise the potential contribution of 
stakeholders to a specific partnership 

3.3 Identify boundaries of individual roles and 
ownership issues within a specific partnership 

3.4 Review resource implications for a specific 
partnership and its individual members 

3.5 Review how a specific partnership is managed 
identifying potential management issues 

4 Understand how to measure and report on a 
partnership’s outputs 

4.1 Summarise performance indicators used to 
measure the effectiveness of a specific 
partnership 

4.2 Review the effectiveness of a specific 
partnership’s outputs drawing on valid and reliable 
data 

4.3 Summarise methods of presenting partnership 
outputs to interested parties 

5 Understand how to communicate effectively 
within a partnership 

5.1 Summarise methods for effective communication 
between partners 

5.2 Review the communication strategy of a specific 
partnership 

5.3 Review own communication methods and skills as 
a partnership member 

6 Understand the wider context within which a 
partnership operates 

6.1 Explain the potential impact of other stakeholders 
and agencies relating to a specific partnership 

6.2 Summarise the impact of key government policies 
and initiatives on a specific partnership 

6.3 Review ways for a partnership to establish and 
maintain communities of practice 
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Additional Information about the unit 

Purpose and aim(s) of the unit The unit aims to enable learners to understand 
effective partnership working in the learning and 
teaching context.  It includes understanding the 
purpose and nature of partnership working and the 
purpose, aims, objectives, structure and management 
of a specific partnership.  It also involves 
communicating effectively within a partnership and 
understanding the wider context within which a 
partnership operates. 

Details of the relationship between the unit and 
relevant national occupational standards or 
other professional standards or curricula (if 
appropriate) 

This unit is underpinned by: 
New overarching professional standards for teachers, 
tutors and trainers in the lifelong learning sector 
(2007) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

None 

 
 

Indicative Content 

 
For indicative content and assessment details please contact the Ascentis office prior to the delivery of this 
unit. 
 
 
 
 
 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
Level 5 Diploma in Education and Training 
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UNIT SPECIFICATIONS 

 
Engage with employers to facilitate workforces development  
 
Credit Value of Unit: 6 GLH of Unit: 30 Level of Unit: 4 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the opportunities available 
for workforce development 

1.1 Analyse national approaches related to the skilling 
and productivity of the workforce in line with current 
legislation and socio- economic requirements 

1.2 Explain what constitutes workforce development in a 
business context 

1.3 Explain the funding opportunities available for 
workforce development 

2 Understand how to engage with 
employers to promote workforce 
development 

2.1 Analyse information about individual employers and 
employment sectors, locally and nationally 

2.2 Explain how to gauge employers’ level of interest in 
workforce development opportunities 

2.3 Evaluate methods of approaching and engaging with 
employers to motivate them to engage in workforce 
development 

3 Understand how to design learning and 
development opportunities in the 
workplace 

3.1 Analyse what motivates employees to undertake 
learning and development in the workplace 

3.2 Explain the key factors to be considered when 
designing learning and development solutions for 
employers and employees 

3.3 Critically compare learning and development 
programmes which already exist with newly 
developed opportunities 

4 Understand how to facilitate learning 
and development opportunities in the 
workplace 

4.1 Identify the sources of support and resources that are 
available from stakeholders 

4.2 Explain how employees might overcome obstacles 
when engaging with learning and development 

4.3 Explain how to select, support and monitor staff 
delivering learning and development solutions 

4.4 Evaluate the impact of workforce development 
opportunities on: 
 Employees 
 Businesses 

5 Be able to engage with employers on 
workforce development issues 

5.1 Research information about the business needs of 
employers in relation to productivity and performance 

5.2 Report to  employers  employee development needs 
in a professional manner 

6 Be able to work with employers to 
facilitate workforce development 
solutions 

6.1 Prepare information and advice for the employer on 
solutions relevant to their business 

6.2 Review employer workforce development needs 
using methods relevant to the nature of the business 
and its employees 

6.3 Propose solutions that recognise the needs of the 
workforce 

6.4 Implement processes to develop and support the 
workforce within a business partnership with the 
employer 

6.5 Provide ongoing evaluation of workforce 
development for the purposes of quality improvement 

6.6 Work with the employer to measure the impact of 
workforce development on their business 
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This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
Level 5 Diploma in Education and Training  
 
 

Additional Information about the unit 

Purpose and aim(s) of the unit The aim of this unit is to assess a practitioner’s 
competence in designing and delivering learning 
and development solutions to businesses. 
‘Practitioner’ means anyone with a learning and 
development responsibility as part of their role 

Details of the relationship between the unit and 
relevant national occupational standards or 
other professional standards or curricula (if 
appropriate) 

This unit is underpinned by: 
National Occupational Standards for 
Engaging Employers (2010) Standard 2. 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified by 
a sector or regulatory body (if appropriate) 

This unit assesses occupational 
competence. 
Evidence for learning outcomes 5-6 must come 
from performance in the work environment. 
Simulations, projects or assignments are not 
allowed for these learning outcomes. 

Indicative Content 

 
For indicative content and assessment details please contact the Ascentis office prior to the delivery of 
this unit. 
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UNIT SPECIFICATIONS 
 
Equality and diversity  
 
Credit Value of Unit: 6 GLH of Unit: 25 Level of Unit: 4 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the key features of a culture 
which promotes equality and values diversity 

1.1 Define the meanings of equality and diversity in 
the UK context 

1.2 Analyse the benefits of promoting equality and 
diversity for individual learners 

1.3 Define legislation, employment regulations and 
codes of practice relevant to the promotion of 
equality and valuing of diversity 

2 Understand the importance of promoting 
equality and valuing diversity in lifelong 
learning 

2.1 Reflect on how the promotion of equality and 
diversity can protect learners from risk of harm 

2.2 Explain actions that can be taken to value 
individual learners 

2.3 Explain good practice in providing individual 
learners with information 

3 Be able to promote equality and value 
diversity 

3.1 Use communication strategies to promote equality 
and diversity 

3.2 Analyse how own behaviour can impact on an 
organisation’s culture in relation to equality and 
diversity 

3.3 Explain how working with other agencies can 
promote diversity 

4 Understand how to help others in the 
promotion of equality and valuing of diversity 

4.1 Describe actions by individuals which can 
undermine equality and diversity 

4.2 Recommend modifications to systems and 
structures which do not promote equality and 
diversity 

5 Be able to review own contribution to 
promoting equality and valuing diversity in 
lifelong learning 

5.1 Reflect on own strengths in promoting equality 
and valuing diversity 

5.2 Evaluate the impact of own practice in promoting 
equality and valuing diversity 

5.3 Identify areas for further personal development in 
promoting equality and valuing diversity 

 

 

Additional Information about the unit 

Purpose and aim(s) of the unit The aim of this unit is to enable learner to understand 
how to promote equality and value diversity. Learners 
will also understand how to work with others to do this 
and review the contribution of their own practice 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

This unit is underpinned by: 
New overarching professional standards for 
teachers, tutors and trainers in the lifelong learning 
sector (2007) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified by 
a sector or regulatory body (if appropriate) 

None 
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Indicative Content 

 
Definitions of equality: e.g. ensuring individuals or groups of individuals are treated fairly and equally and 
no less favourably, specific to their needs, including areas of race, gender, disability, religion or belief, 
sexual orientation and age;  creating a fairer society, where everyone can participate and has the 
opportunity to fulfil their potential;  breaking down barriers, eliminating discrimination and ensuring equal 
opportunity and access for all groups both in employment, and to goods and services; the basis of which is 
supported and protected by legislation. 
Definitions of diversity: e.g. recognising, respecting and valuing peoples’ individual differences; 
celebrating differences and valuing and respecting the visible and non-visible differences of each individual 
person. 
 Benefits of promoting equality and diversity for individual learners: e.g. feeling included, feeling safe, 
feeling valued and respected, removal of experience of prejudice and discrimination, including bullying, 
harassment and victimisation, greater opportunities to achieve individual goals and aspirations, to obtain 
employment, and to access goods and services. 
Relevant legislation, employment regulations and codes of practice: e.g. Equality Act 2010, repeal of 
compulsory retirement age, making reasonable adjustments for disabled people, avoiding unnecessary 
discrimination against disabled people in recruitment and selection, rights to maternity and paternity leave, 
avoiding taking account of pregnancy related absences when making decisions about a woman’s 
employment, avoiding treating people with a shared protected characteristic more favourably in recruitment 
and selection, complying with requirements relating to inessential health checks in recruitment and 
selection, protecting all individuals with any protected characteristic from discrimination, including bullying, 
harassment and victimisation, organisational codes of practice relating to equality and diversity. 
Ways in which the promotion of equality and diversity can protect learners from risk of harm: e.g. 
removal of prejudice and discrimination, including bullying, harassment and victimisation, improved safety. 
Actions to value individual learners:  e.g. recognising, valuing and respecting individual differences, 
including everyone irrespective of any individual differences. 
Good practice in providing learners with information: e.g. ensuring the currency and clarity of 
information provided, making information readily available to learners including in different languages and 
formats, setting out requirements and expectations relating to equality and diversity at induction. 
Communication strategies to promote equality and diversity: e.g. developing an effective 
communication strategy to promote quality and diversity, applying theories, principles and methods of 
effective communication in the promotion of equality and diversity. 
Ways in which own behaviour can impact on organisational culture in relation to equality and 
diversity: e.g. actively promoting equality and diversity, recognising, valuing and respecting everyone, 
complying with legislation, professional standards and organisational codes of practice relating to equality 
and diversity, challenging inappropriate and insensitive language and behaviour, how each of these can 
lead to improved relationships and mutual respect between people,  and to the inclusion of and improved 
opportunities for all people. 
Working with other agencies to promote diversity:  e.g. contacting employers, referring learners to 
agencies which can provide information, advice, guidance and support, how these can contribute to 
promoting diversity. 
Actions which can undermine equality and diversity: e.g. discrimination, including bullying, harassment 
and victimisation, lack of respect for others, inappropriate and insensitive language and behaviour, 
favouritism. 
Modifications to systems and structures that do not promote equality and diversity: e.g. 
implementing feedback systems, reviewing and amending organisational policies and procedures, sharing 
good practice. 
Reviewing own contribution to promoting equality and diversity: e.g. reflecting on own practice, the 
importance of obtaining and using feedback from learners, peers and other stakeholders, identifying 
strengths in own practice in promoting equality and diversity, identifying ways in which own practice in 
promoting equality and diversity has had an impact, identifying areas for improvement in own practice in 
promoting equality and diversity. 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
Level 5 Diploma in Education and Training 
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UNIT SPECIFICATIONS 

 
Evaluating learning programmes 
 
Credit Value of Unit: 3 GLH of Unit: 10 Level of Unit: 4 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the principles of evaluating 
learning programmes 

1.1 Analyse the principles of evaluating learning 

1.2 Discuss how the principles can be applied to 
learning programmes 

2 Understand and use evaluation methods 2.1 Develop a framework for the evaluation of 
learning programmes 

2.2 Devise objectives in order to achieve evaluation 
aims 

2.3 Apply and justify methods for evaluating the 
effectiveness of learning programmes 

3 Understand how to collect and analyse data 
for the purpose of evaluating learning 
programmes 

3.1 Apply relevant guidelines and legislation relevant 
to the collection and analysis of data 

3.2 Apply and justify methods of collecting data used 
to evaluate learning programmes 

3.3 Apply and justify methods of analysing data used 
to evaluate learning 

4 Understand how evaluation results can be 
used to improve learning programmes 

4.1 Apply  techniques and methods to present an 
analysis of  evaluation results 

4.2 Explain how evaluation results can be used to 
improve learning programmes, identifying factors 
affecting implementation 

5 Understand how to evaluate the 
effectiveness of own practice 

5.1 Review own practice in evaluating learning, 
reflecting on validity and reliability of data 
collected and the effectiveness of methods used. 

 

 

Additional Information about the unit 

Purpose and aim(s) of the unit The aim of this unit is to enable learners to understand 
the principles of evaluating learning programmes and 
use evaluation methods and data to understand how 
these can be used to improve learning programmes 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

This unit is underpinned by: 
New overarching professional standards for 
teachers, tutors and trainers in the lifelong learning 
sector (2007) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

None 
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Indicative Content 

 
Principles of evaluating learning and their application: e.g. comprehensive and focussed evaluation 
(taking account of a wide range of appropriate factors given the aims and rationale for a learning 
programme, measuring the effectiveness of teaching, learning, assessment and resources taking account of 
individual learning needs and successful outcomes for learners), valid evaluation (validity of evaluation 
method(s) in relation to what is being evaluated, relative validity of different evaluation methods), reliable 
evaluation (reliability of evaluation method(s) in relation to what is being evaluated, relative reliability of 
different evaluation methods), timely evaluation (implementation of evaluation at appropriate points in a 
learning programme – before, during, at the end of and post a learning programme), use of multiple sources 
and methods of evaluation (involvement of teachers in the evaluation process including in the planning and 
design of evaluation instruments, involvement of learners in the evaluation process, involvement of peers 
and key stakeholders in the evaluation process, use of more than one evaluation method). 
 
Development of an evaluation framework and objectives to meet the aims of evaluation: e.g. taking 
account of and complying with organisational policies, procedures, codes of practice and guidelines  relating 
to evaluation, working with relevant colleagues to agree and design an evaluation framework, identifying 
appropriate methods of evaluation,  establishing whether to collect qualitative data and/or quantitative data, 
identifying appropriate questions and/or statements for inclusion in an evaluation framework, checking an 
evaluation framework takes account of the principles of evaluation identified above. 
 
Evaluation methods: e.g. questionnaires, surveys, interviews, discussion and Q and A (could be with our 
without the teacher being present), ‘post its’, ‘smiley faces’, active methods such as moving to the right or 
left of a room, use, benefits and limitations of these methods. 
 
Guidelines and legislation relating to data collection and analysis: e.g. organisational policies, 
procedures, codes of practice and guidelines relating to data collection, and analysis, Data Protection Act 
and its key principles, Freedom of Information Act. 
 
Data collection methods: e.g. in addition to the content of the evaluation methods above,  design of 
questionnaires (use of open and/or closed questions, use of list type questions, use of category type 
questions, use of ranking type questions, use of scale type questions, use of questions requiring a fixed 
quantity response, use of a table/grid to record answers to multiple questions, checking questions for 
ambiguity, imprecision and assumption, avoiding double, leading, presuming, hypothetical and potentially 
sensitive questions, sampling (number in sample, type of sample – random, opportunity, stratified). 
 
Data analysis methods: e.g. quantitative methods (frequency analysis, descriptive statistics – 
mean/median/mode averages, range of scores, anomalous scores), qualitative methods (first impressions, 
coding, theme analysis); use, benefits and limitations of these methods. 
 
Presentation of evaluation results: e.g. frequency distribution using graph, histogram, bar chart, pie chart 
and/or pictogram, written report, verbal report, summary tables identifying themes from qualitative data, 
PowerPoint presentation, adapting presentation of results to suit the target audience – managers, peers, 
learners, other stakeholders. 
 
Use of evaluation results to improve learning programmes:  e.g. identifying strengths and areas for 
improvement, making recommendations, identifying action points and SMART targets, disseminating this 
information to managers, peers, learners and other stakeholders, sharing good practice with other relevant 
parties; implementing and monitoring progress towards identified actions and targets. 
 
Evaluation of own practice: e.g. personal reflection on the content and delivery of teaching, learning and 
assessment and how to develop skills further, using feedback from others to improve own practice. e.g. role 
of reflection, methods of evaluation, content of evaluations, the importance of learner feedback, peer 
feedback, external feedback, manager feedback  
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training  
Level 5 Diploma in Education and Training  
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UNIT SPECIFICATIONS 
 
Identify the learning needs of organisations  
 
Credit Value of Unit: 6 GLH of Unit: 30 Level of Unit: 4 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the principles and practices of 
learning needs analysis for organisations 

1.1 Explain the principles and practice of learning 
needs analysis for organisations 

1.2 Analyse the factors that can influence the 
identification of organisational learning needs 

1.3 Explain why it is important to gain the support and 
commitment of relevant people 

1.4 Review the methodologies required for a learning 
needs analysis 

2 Be able to conduct learning needs analysis 
for the organisation 

2.1 Confirm the purpose and aims of learning needs 
analysis with relevant people 

2.2 Select the organisational learning needs analysis 
methodology 

2.3 Apply the organisational learning needs analysis 
methodology 

2.4 Analyse the learning needs of the organisation 

2.5 Review methods of communicating findings from 
learning needs analysis to relevant people in 
organisations 

3 Be able to agree organisational learning and 
development plans with relevant people 

3.1 Present recommendations for learning and 
development to relevant people 

3.2 Review and revise priorities with relevant people 

 

 

Additional Information about the unit 

Purpose and aim(s) of the unit The aim of this unit is to assess a learning and 
development practitioner’s competence in carrying out a 
learning or training needs analysis for an organisation.  
‘Organisation’ in this context is taken to mean any group 
or team learning together as well as a whole 
organisation. 
The term ‘practitioner’ means anyone with a learning 
and development responsibility as part of their role. 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

This unit is underpinned by: 
National Occupational Standards for Learning and 
Development (2010) 
Standard 1: Identify collective learning needs 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

None 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

This unit assesses occupational competence. Evidence 
for learning outcomes 2-3 must come from performance 
in the work environment.  Simulations, projects or 
assignments are not allowed for these learning 
outcomes. 
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Indicative Content 

 
Principles and practices of learning needs analysis for organisations: e.g. Identifying all relevant needs 
(legislation, organisational, job and/or function, team and/or individual); collecting diverse data; analysing data 
including identifying needs and gaps; identifying learning and non- learning needs; prioritising identified 
learning needs against organisational/business goals; producing a learning and development plan; making 
recommendations for improvements in relation to no-learning needs. 
 
Factors that can influence the identification of organisational learning needs: e.g. Legislative 
requirements; organisational factors (the mission, vision and values, the principles, policies and beliefs about 
developing people, who is eligible for training, what kind of training is supported, working practices, changes 
to working practices, skills shortages, finance and cash flow). 
 
Importance of gaining the support and commitment of relevant people: e.g. To gain the commitment 
and involvement of key stakeholders (internal and external), to gain financial investment from key 
stakeholders (internal and external), to gain the required resource allocation. 
 
Reviewing methodologies for a learning needs analysis: e.g. Document research, interviews, 
observations, discussions, PESTLE analysis, SWOT analysis, analysis of data relating to performance, 
productivity, quality assurance and national benchmarks. 
 
Purpose and aims of learning needs analysis: e.g. To identify organisational strengths and areas for 
improvement, to identify emerging development needs, to consider external influences such as legislation and 
available funding. 
 
Selecting methodologies for a learning needs analysis: e.g.:  As for reviewing methodologies for a 
learning needs analysis above. 
 
Applying methodologies for a learning needs analysis: e.g. As for reviewing methodologies for a learning 
needs analysis above. 
 
Learning needs of an organisation: e.g. Legislative needs – regulatory requirements and professional 
standards; organisational needs – the knowledge/skills/experience the organisation needs to meet its key 
aims and purposes; job needs – the knowledge/skills/experience needed to carry out particular jobs or groups 
of jobs; individual and/or team needs - the knowledge/skills/experience needed by individuals and/or teams. 
 
Methods of communicating findings from a learning needs analysis to relevant people: e.g. 
Presentations, reports, group and/or individual discussions, use of tables, charts, graphs, bar charts, pie 
charts etc. 
 
Presenting recommendations for learning and development to relevant people: e.g. Identifying 
recommendations based on findings, justifying recommendations with reference to findings and the potential 
benefits for the organisation, disseminating recommendations to key stakeholders (internal and external). 
 
Reviewing and revising priorities with relevant people: e.g. Identifying which learning needs should be 
addressed first taking account of factors such as the urgency of learning needs, timescales, the potential 
benefits of meeting a learning need, the likely success of meeting a learning needs, available funding. 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
Level 5 Diploma in Education and Training 
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UNIT SPECIFICATIONS 
 
Inclusive practice  
 
Credit Value of Unit: 15 GLH of Unit: 50 Level of Unit: 4 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand factors which influence learning 1.1 Review the impact of personal, social and cultural 
factors on learning 

1.2 Review the impact of different cognitive, physical, 
and sensory abilities on learning 

2 Understand the impact of policy and 
regulatory frameworks on inclusive practice 

2.1 Summarise policy and regulatory frameworks 
relating to inclusive practice 

2.2 Explain how policy and regulatory frameworks 
influence organisational policies relating to 
inclusive practice 

2.3 Explain how policy and regulatory frameworks 
influence own inclusive practice 

3 Understand roles and responsibilities relating 
to inclusive practice 

3.1 Summarise  own role and responsibilities relating 
to inclusive practice 

3.2 Explain the relationship between own role and the 
roles of other professionals involved in inclusive 
practice 

3.3 Identify points of referral available to meet 
individual learning needs 

4 Understand how to create and maintain an 
inclusive learning environment 

4.1 Review key features and benefits of an inclusive 
learning environment 

4.2 Analyse ways to promote equality and value 
diversity 

4.3 Analyse ways to promote inclusion 

4.4 Review strategies for effective  liaison between 
professionals involved in inclusive practice 

5 Understand how to evaluate own inclusive 
practice 

5.1 Review the effectiveness of own inclusive practice 

5.2 Identify own strengths and areas for improvement  
in relation to inclusive practice 

5.3 Plan opportunities to improve own skills in 
inclusive practice 

 

Additional Information about the unit 

Purpose and aim(s) of the unit The aim of this unit is to develop learners’ 
understanding of inclusive practice.  It includes 
factors influencing learning, and legislation 
relating to inclusive practice.  It also includes roles 
and responsibilities relating to inclusive practice, 
how to create and maintain an inclusive learning 
environment and evaluating own inclusive 
practice. 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

This unit is underpinned by: 
New overarching professional standards for 
teachers, tutors and trainers in the lifelong learning 
sector (2007) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

None 
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Indicative Content 

 
Personal, social and cultural factors impacting on learning: e.g. age, gender, learning difficulties and/or 
disabilities, individual goals and aspirations, motivation, previous educational experience(s), socio-economic 
circumstances, ethnicity, effects of English as a second/additional language, ways in which each of these 
factors, effects of these factors on learning. 
 
Cognitive, physical and sensory abilities impacting on learning: e.g. dyslexia, dyscalculia, mental 
health problems,  autistic spectrum disorders, perceptual difficulties, speech/communication difficulties, 
memory difficulties, dyspraxia, mobility difficulties, deafness or partial hearing, blindness or partial sight. 
Policy and regulatory frameworks influencing inclusive practice: e.g. Tomlinson Report, Access for All, 
Equality Act 2013, ways in which these have influenced/informed relevant organisational policies and own 
inclusive practice. 
 
Roles and responsibilities relating to inclusive practice:  e.g. the teacher’s role, the teacher’s 
responsibilities for identifying  and meeting individual learning needs in planning, delivery, assessment and 
evaluation of teaching/learning, complying with organisational policies relating to inclusive practice, the roles 
of other professionals involved in inclusive practice (learning and learner support staff, managers, points of 
referral ,internally and externally, to meet different individual learning needs. 
 
Key features and benefits of an inclusive learning environment: e.g. environment conducive to 
learning: comfortable furniture, space to move around, suitable lighting and heating, availability of drinks 
where appropriate, accessible resources, specialist resources, mutual respect for and between all parties, 
all learners engaged, personalised learning, differentiated and extension activities; ways in which these 
factors promote/enhance learning. 
 
Ways to promote equality and diversity and inclusion: e.g. discussing equality and diversity issues, 
policies and procedures in induction, using appropriate and sensitive language and challenging 
inappropriate use of language,  making reference to and using examples from a variety of cultures, religions 
and traditions both verbally and in resources,  including people from diverse socio-economic and cultural 
backgrounds and people with disabilities in resources, making resources accessible for all learners, 
providing additional and or specialist resources, identifying and meeting individual learning needs and 
styles, setting ground rules with learners, exploring and challenging stereotyping and prejudices relating to 
equality and diversity. 
 
Evaluating own inclusive practice: e.g. role and models of reflection and evaluation, the importance of 
obtaining and using feedback from learners, peers and other stakeholders, identifying key strengths in 
meeting individual learning needs in own practice, identifying areas for improvement in meeting individual 
learning needs in own practice, identifying and planning opportunities to improve own skills (short courses, 
reading and research, observation of and by peers, developmental observations). 
 
 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
Level 5 Diploma in Education and Training 
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UNIT SPECIFICATIONS 

 
Internally assure the quality of assessment  
 
Credit Value of Unit: 6 GLH of Unit: 45 Level of Unit: 4 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Be able to plan the internal quality assurance 
of assessment 

1.1 Plan monitoring activities according to the 
requirements of own role 

1.2 Make arrangements for internal monitoring 
activities to assure quality 

2 Be able to internally evaluate the quality of 
assessment 

2.1 Carry out internal monitoring activities to quality 
requirements 

2.2 Evaluate assessor expertise and competence in 
relation to the requirements of their role 

2.3 Evaluate the planning and preparation of 
assessment processes 

2.4 Determine whether assessment methods are 
safe, fair, valid and reliable 

2.5 Determine whether assessment decisions are 
made using the specified criteria 

2.6 Compare assessor decisions to ensure they are 
consistent 

3 Be able to internally maintain and improve 
the quality of assessment 

3.1 Provide assessors with feedback, advice and 
support, including professional development 
opportunities, which help them to maintain and 
improve the quality of assessment 

3.2 Apply procedures to standardise assessment 
practices and outcomes 

4 Be able to manage information relevant to 
the internal quality assurance of assessment 

4.1 Apply procedures for recording, storing and 
reporting information relating to internal quality 
assurance 

4.2 Follow procedures to maintain confidentiality of 
internal quality assurance information 

5 Be able to maintain legal and good practice 
requirements when internally monitoring and 
maintaining the quality of assessment 

5.1 Apply relevant policies, procedures and legislation 
in relation to internal quality assurance, including 
those for health, safety and welfare 

5.2 Apply requirements for equality and diversity and, 
where appropriate, bilingualism, in relation to 
internal quality assurance 

5.3 Critically reflect on own practice in internally 
assuring the quality of assessment 

5.4 Maintain the currency of own expertise and 
competence in internally assuring the quality of 
assessment 
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Additional Information about the unit 

Purpose and aim(s) of the unit The aim of this unit is to assess the performance of a 
learning and development practitioner with 
responsibility for the internal quality assurance of 
assessment 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

This unit is underpinned by: 
National Occupational Standards for Learning and 
Development 
Standard 11:  Internally monitor and maintain the 
quality of assessment. 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

None 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

Evidence for all learning outcomes must come from 
performance in the work environment. 
All learning outcomes in this unit must be assessed 
using methods appropriate to the candidate IQA’s 
performance.  These must include: 

 Observation of performance  
 examining products of work  
 questioning 

Direct evidence of this kind may be supplemented, 
where necessary, by discussion, reflective accounts or 
witness testimony.  Simulations are not allowed. 

 
 

Indicative Content 

 
Planning and Timing of Internal Quality Assurance Activities 
Safety and Suitability of Assessment Methods Used 
Feedback to Assessors 
Standardisation Activities 
Recording Information re internal quality assurance 
Legal Requirements: e.g. health and safety, equality and diversity etc. 
Critical Analysis of Own Performance 
Continuing Professional Development Opportunities e.g. course to attend, research, professional 
discussions etc. TBA 
 

 
 

This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
Level 5 Diploma in Education and Training 
Level 4 Award in The Internal Quality Assurance of Assessment Processes and Practice  
Level 4 Certificate in Leading the Internal Quality Assurance of Assessment Processes and Practice  
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UNIT SPECIFICATIONS 

 
Manage learning and development in groups 
 
Credit Value of Unit: 6 GLH of Unit: 30 Level of Unit: 4 

 
 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the principles and practices of 
managing learning and development in 
groups 

1.1 Analyse the characteristics of group environments 
that foster learning and development 

1.2 Evaluate strategies to manage group behaviour and 
dynamics 

1.3 Evaluate management techniques which facilitate 
the delivery of leaning and development in groups 

1.4 Analyse ways to involve learners in the 
management of their own learning and 
development in groups 

1.5 Analyse risks to be considered when managing 
learning and development in groups 

1.6 Explain how to manage barriers to individual 
learning in groups 

2 Be able to manage group learning and 
development environments 

2.1 Facilitate communication, collaboration and learning 
between group members 

2.2 Use motivational methods to engage he group and 
its individual members in the leaning and 
development process 

2.3 Consult with group members to adapt their leaning 
and development environments to improve their 
learning outcomes 

2.4 Manage the risks associated with group learning 
and development 

3 Be able to apply methodologies to manage 
learning and development in groups 

3.1 Involve leaners in agreeing group learning and 
development objectives 

3.2 Adapt and implement delivery methods, activities 
and resources to meet the learning and 
development objectives of the group 

3.3 Manage group learning strategies and delivery 
methods to reflect changing requirements 

3.4 Provide individual advice to learners to assist their 
decision-making about future learning needs 

4 Be able to manage learning and development 
in groups to comply with legal and 
organisational requirements 

4.1 Support learners’ rights in relation to equality, 
diversity and inclusion 

4.2 Minimise risks to safety, health, wellbeing and 
security of learners 

4.3 Manage confidentiality in relation to leaners and the 
organisation 

4.4 Maintain learning and development records in 
accordance with organisational procedures 
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Additional Information about the unit 

Purpose and aim(s) of the unit The aim of this unit is to assess a learning and 
development practitioner’s management of learning 
and development in groups. They are expected to 
understand the use of a variety of management 
methods, for example, motivational strategies, 
behaviour management, provision of advice as well 
as deliver strategies to facilitate learning. They are 
also expected to involve learners within groups in the 
learning and development process. 
‘Practitioner’ means anyone with a learning and 
development responsibility as part of their role 

Details of the relationship between the unit and 
relevant national 
occupational standards or other professional 
standards or curricula (if appropriate) 

This unit is underpinned by: 
National Occupational Standards for 
Learning and Development 
Standard 6: Manage learning and development in 
groups 

 Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

This unit assesses occupational competence.  
Evidence for learning outcomes 2, 3 and 4 must come 
from performance in the work environment. 
Simulations, projects or assignments are not allowed 
for these learning outcomes. 

 
 

Indicative Content 

 
Characteristics of group environments that foster learning and development: e.g. physical features: 
room size and layout, range and quality of facilities, comfort, temperature, ventilation, lighting; group 
characteristics: size, prior knowledge and experience, individual goals and aspirations, learning 
styles/preferences, individual differences. 
 
Strategies to manage group behaviour and dynamics: e.g. theories – Berne (transactional analysis), 
Belbin (team roles), Janis (groupthink), Tuckman (forming, storming, norming and performing), Evans and 
Dion (cohesive groups); inclusion and inclusive practice. 
 
Management techniques which facilitate the delivery of learning and development in groups: e.g. 
monitoring and managing group dynamics, frequency of individual contributions, and the behaviour of 
individual group members, dealing with conflicts between group members, inclusion and inclusive practice. 
 
Ways to involve learners in the management of their own learning and development in groups: e.g. 
setting ground rules, drawing up contracts, using active learning strategies, using peer-assessment and 
self-assessment. 
 
Risks to be considered when managing learning and development in groups: e.g. health, safety and 
wellbeing of learners, group dynamics, individual differences. 
 
How to manage barriers to individual learning in groups: e.g. being supportive, valuing all contributions, 
encouraging learner autonomy, being sensitive to prior negative learning experiences, dealing with conflict, 
challenging inappropriate language and behaviour, inclusion and inclusive practice, providing a safe and 
comfortable learning environment. 
 
Facilitate communication, collaboration and learning between group members: e.g. verbal and non-
verbal communication with and between group members, group activities, inclusion and inclusive practice. 
 
Use motivational methods to engage the group and its individual members in the learning and 
development process: e.g. matching learning objective and methods to individual needs, providing 
opportunities to work in groups, giving constructive feedback and praise, being supportive, using peer-
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assessment and self-assessment, being supportive and empathic. 
 
Consult with group members to adapt their learning and development environments to improve their 
learning outcomes: e.g. involving learners in decisions about room layout, involving learners in setting 
ground rules and drawing up contracts. 
 
Manage the risks associated with group learning and development: e.g. providing opportunities for all 
learners to achieve their learning goals, maintaining appropriate records, dealing with conflict. 
 
Involve learners in agreeing group learning and development objectives: e.g. via pre-course 
questionnaires, sharing and confirming objectives at the beginning of each session, reviewing and 
amending learners’ objective, enabling the learner to set their own objectives. 
 
Adapt and implement delivery methods, activities and resources to meet the learning and 
development objectives of the group: e.g. using different teaching and learning methods /approaches 
and resources, addressing different learning styles/preferences, using guest speakers, making external 
visits. 
 
Manage group learning strategies and delivery methods to reflect changing requirements: e.g. being 
flexible in implementing session plans, adapting plans in the light of learner feedback. 
 
Provide individual advice to learners to assist their decision-making about future learning needs: 
e.g. giving information, advice and guidance on learning opportunities, signposting and/or referring learners 
to specialist information, advice and guidance sources and support services. 
 
Support learners’ rights in relation to equality, diversity and inclusion: e.g. complying with legislation 
and organisational policies and procedures relating to equality, diversity and inclusion. 
 
Minimise risks to safety, health, wellbeing and security of learners: e.g. complying with legislation and 
organisational policies and procedures relating to the safety, health, wellbeing and security of learners. 
 
Manage confidentiality in relation to learners and the organisation: e.g. complying with legislation and 
organisational policies and procedures relating to confidentiality.  
 
Maintain learning and development records in accordance with organisational procedures: e.g. 
complying with organisational policies and procedures relating to record keeping, complying with the 
requirements relating to record keeping of external organisations and stakeholders. 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
Level 5 Diploma in Education and Training 

 
 
 
 
 
 
 
 
 
 
 
 

 



 
Version 9 February 2015 

Page 53 of 113 

 
UNIT SPECIFICATIONS 

Preparing for the Coaching Role 
 
Credit Value of Unit: 3 GLH of Unit: 15 Level of Unit: 4 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand own role and responsibilities in 
relation to coaching 

1.1 Analyse the skills and qualities required for a 
specific coaching role 

1.2 Explain how own values, behaviours, attitudes 
and emotional awareness can impact on the 
coaching role 

1.3 Explain why it is important to establish ground 
rules for engagement and boundaries in a 
coaching role 

1.4 Explain the importance of acting according to 
ethical and professional standards in a coaching 
relationship 

1.5 Analyse ways of building a relationship with a 
client in a coaching role 

2 Understand the use of coaching in a specific 
context 

2.1 Analyse the benefits of coaching in a specific 
context 

2.2 Analyse the impact of coaching on individual 
learning and development 

2.3 Explain legal and organisational requirements in a 
specific context relating to: 

 data protection; 

 privacy; 

 confidentiality; and 

 safeguarding and disclosure 

2.4 Identify sources of support to deal with issues 
which are outside of own expertise or authority 

2.5 Explain what constitutes a safe and comfortable 
environment for a coaching session 

3 Understand how to identify client goals and 
outcomes 

3.1 Analyse ways of identifying and agreeing 
outcomes and goals with clients 

3.2 Explain the role of a coaching agreement 

3.3 Explain the importance of agreeing with a client 
records of interaction and progress towards 
agreed objectives and goals 

3.4 Analyse client responsibility and autonomy for 
making changes 
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Additional Information about the unit 

Purpose and aim(s) of the unit The aim of this unit is to prepare the learner for the 
coaching role by analysing the role of the coach and 
the responsibility for creating an effective coaching 
relationship. Through an evaluation of potential 
barriers to coaching this provides the learner with an 
understanding of the importance of effective feedback 
both to learners and in order to improve own practice. 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if 
appropriate) 

This unit is underpinned by: 
New overarching professional standards for teachers, 
tutors and trainers in the lifelong learning sector 
(2007) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified by 
a sector or regulatory body (if appropriate) 

None 

 
 
 

Indicative Content 

 
Skills and qualities required for a coaching role: e.g. building rapport, communicating clearly, skilful use 
of questioning, active listening, having a passion for developing others, having an interest in personal 
development for self and others, being non-judgemental, being flexible, being self-aware, maintaining 
confidentiality, motivating others, providing a role model, giving honest feedback. 
 
Ways in which own values, behaviours, attitudes and emotional awareness can impact on the 
coaching role: e.g. influence of own values, behaviours, attitudes and emotional behaviours on own 
decisions relating to the coaching role,  impact of demonstrating or not demonstrating the skills and qualities 
identified above on the relationship between coach and client. 
 
Importance of establishing ground rules for engagement and boundaries in a coaching role: e.g. for 
ground rules -  Identifying legal requirements and organisational policies and procedures relevant to 
establishing ground rules, involving all relevant parties in negotiating and agreeing ground rules, identifying 
an appropriate intervention strategy for when ground rules are not met;  for boundaries – identifying conflicts 
of interest, promoting the independence and autonomy of the client, recognising factors that impact 
negatively on the coach and client relationship, recognising own limitation as a coach and when to make 
referrals. 
 
Importance of acting according to ethical and professional standards in a coaching relationship: 
e.g. for ethical – being aware of own limitations and referring the client on when appropriate, health, safety 
and well-being of coach and client, carrying out appropriate risk assessments, providing the appropriate 
level of guidance, direction and support, identifying potential conflicts of interest; for professional standards 
– identifying any legal issues or requirements, relevant national occupational standards or professional 
standards, organisational policies and procedures, codes of conduct. 
 
Ways of building a relationship with a client in a coaching role: e.g. developing rapport and trust, 
adopting a consistent approach, being honest, providing constructive feedback, anticipating client needs, 
negotiating outcomes, demonstrating appropriate skills and values. 
 
Benefits of coaching in a specific context: e.g. developing client confidence, encouraging client 
autonomy and initiative, supporting the client to make changes to their practice, to prioritise and to achieve 
specific objectives. 
 
Impact of coaching on individual learning and development: e.g. establishing and responding to 
individual learning styles/preferences, identifying and addressing gaps in knowledge, understanding and 
skills, improved motivation, setting and meeting individual objective through action planning and target 
setting. 
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Legal and organisational requirements in a specific context relating to: data protection; privacy; 
confidentiality, and safeguarding and disclosure: e.g. legal requirements relating to data protection, 
privacy, confidentiality, and safeguarding and disclosure, organisational policies and procedures relating to 
data protection, privacy, confidentiality, and safeguarding and disclosure. 
 
Sources of support to deal with issues which are outside of own expertise or authority: e.g. for 
expertise – interpreter for language requirements, specialist for specific learning needs, mentor for coach, 
peers for coach and client, range of support services; for authority – client’s manager, more experienced 
coach. 
 
Features of a safe and comfortable learning environment for a coaching session: e.g. promoting 
respect and confidence, health and safety aspects, appropriate physical features – furniture, heating, 
lighting, access to facilities and refreshments, providing constructive feedback. 
 
Ways of identifying and agreeing outcomes and goals with clients: e.g. for identifying – active 
listening, acknowledging client contributions, questioning and exploring client suggestions, suggesting 
alternatives, exploring priorities for short-term and long-term outcomes and goals, sharing own experiences; 
for agreeing – promoting client choice, negotiating targets, establishing realistic timescale, exploring factors 
impacting on achievement of outcomes and goals. 
 
Role of a coaching agreement: e.g. to analyse strengths and areas for improvement in skills, to agree 
outcomes, goals and targets, to identify the resources and support required, to agree timescales for 
monitoring and reviewing progress. 
 
Client responsibility and autonomy for making changes: e.g. self-assessment, setting timescales, 
networking, applying new skills, revising targets and timescales, reviewing and recording own progress.                         
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
Level 5 Diploma in Education and Training 
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UNIT SPECIFICATIONS 
 
Preparing for the Mentoring Role  
 
Credit Value of Unit: 3 GLH of Unit: 15 Level of Unit: 4 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand own role and responsibilities in 
relation to mentoring 

1.1 Analyse the skills and qualities required for a specific 
mentoring role 

1.2 Explain how own values, behaviours, attitudes and 
emotional awareness can impact on the mentoring role 

1.3 Explain why it is important to establish ground rules for 
engagement and boundaries in a mentoring 
relationship 

1.4 Explain the importance of acting according to ethical 
and professional standards in a mentoring relationship 

1.5 Analyse ways of building a relationship with a client in 
a mentoring role 

2 Understand the use of mentoring in a 
specific context 

2.1 Analyse the benefits of mentoring in a specific context 

2.2 Analyse the impact of mentoring on individual learning 
and development 

2.3 Explain legal and organisational requirements in a 
specific context relating to: 

 data protection; 

 privacy; 

 confidentiality; and 

 safeguarding and disclosure 

2.4 Identify sources of support to deal with issues which 
are outside of own expertise or authority 

2.5 Explain what constitutes a safe and comfortable 
environment for a mentoring session 

3 Understand how to identify client goals and 
outcomes 

3.1 Analyse ways of identifying and agreeing outcomes 
and goals with clients 

3.2 Explain the role of a mentoring agreement 

3.3 Explain the importance of agreeing with the client 
records of interaction and progress towards agreed 
objectives and goals 

3.4 Analyse client responsibility and autonomy for making 
changes 
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  Additional Information about the unit 

Purpose and aim(s) of the unit The aim of this unit is to prepare the learner for the 
mentoring role by analysing the role of the mentor and the 
responsibility for creating an effective mentoring 
relationship. Through an evaluation of potential barriers to 
mentoring this provides the learner with an understanding 
of the importance of effective feedback both to learners and 
in order to improve own practice. 

Details of the relationship between the unit and 
relevant national occupational standards or 
other professional standards or curricula (if 
appropriate) 

This unit is underpinned by: 
New overarching professional standards for teachers, 
tutors and trainers in the lifelong learning sector (2007) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

None 

 
 

Indicative Content 

 
Skills and qualities required for a specific mentoring role: e.g.  skills: organisational skills (planning, 
contracting, recording, structuring sessions, time management, scheduling, evaluating, assessing, report 
writing, maintaining boundaries, action planning, prioritising, facilitating), interpersonal skills (negotiating and 
influencing, listening, giving constructive feedback, questioning, motivating, encouraging, self-awareness, 
reflecting, non-judgemental);  qualities: good role model, flexibility, respectful,  competence, non-threatening 
attitude,  encouraging initiative and autonomy, open mindedness, approachability, confidence, sincerity, 
warmth,  commitment, patience, trustworthiness, supportiveness, understanding of the needs of a mentee, 
ability to support a mentee effectively, ability to be objective about the progress of a mentee). 
 
Impact of own values, behaviours, attitudes and emotional awareness on the mentoring role: e.g. 
awareness of own values, behaviours, attitudes and emotions, influence of own values, behaviours, attitudes 
and emotional awareness on own decisions relating to the mentoring role,   impact of demonstrating or not 
demonstrating the skills and qualities identified above on the mentor and mentee relationship. 
 
Importance of establishing ground rules for engagement and boundaries in a mentoring relationship: 
e.g. ground rules: to establish a mentee’s entitlement, to agree the frequency and timing of meetings, to agree 
the scope of meetings; boundaries: e.g. making own availability clear, managing a mentee’s expectations of 
own availability, recognising own limitations, not getting involved in supporting a mentee with personal 
problems and issues for which support services exist (such as, financial, counselling, health) signposting 
mentees to appropriate support services. 
 
Importance of acting according to ethical and professional standards in a mentoring relationship: e.g. 
ethical standards:  fulfilling own responsibilities, safeguarding, recognising and reporting conflicts of interest, 
identifying when disclosure to others is necessary; professional standards:   organisational policies, 
procedures, codes of conduct and requirements, standards for teachers. 
 
Ways of building a relationship with a client in a mentoring role: e.g. developing rapport, establishing trust, 
boundaries and limits of confidentiality and availability, negotiating mutually convenient meeting times, sharing 
own experiences, recognising  a mentee’s strengths, giving praise, anticipating and responding to a mentee’s 
need, being sensitive about a mentee’s needs and areas for development, showing empathy. 
 
Benefits of mentoring in a specific context: e.g. for mentees: provides impartial advice and encouragement, 
develops a supportive relationship, assists with problem solving, improves self-confidence, offers professional 
development, encourages reflection on practice;  for mentors: provides opportunities to reflect on own practice, 
enhances job satisfaction, develops professional relationships, enhances peer recognition, draws on and 
consolidates own experience, widens understanding of an organisation and the way it works, provides 
opportunities to practise interpersonal skills, provides personal satisfaction through supporting the development 
of others. 
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Impact of mentoring on individual learning and development: e.g. identification of key strengths and areas 
for development in specialist knowledge, teaching skills and wider professional practice, improvement of 
specialist knowledge, teaching skills and wider professional practice; achievement of a recognised teaching 
qualification. 
 
Legal and organisational requirements in a specific mentoring context: e.g. data protection: 
confidentiality, secure storage of information, limiting access to information, conflicts of interest, organisational 
policies and procedures;  privacy:  creating a secure and safe environment, respecting the rights and feelings 
of the individual;  confidentiality:  establishing the limits of confidentiality, building trust, maintaining 
confidentiality;  safeguarding and disclosure: organisational policies and procedures, explaining the limits of 
confidentiality. 
 
Sources of support to deal with issues outside of own expertise or authority: e.g. range of specialist 
support services, human resources department, managers. 
 
Features of a safe and comfortable environment for a mentoring session: e.g. privacy, minimising the risk 
of interruptions, availability of suitable furniture and refreshments, layout of furniture, use of appropriate NVC. 
 
Ways of identifying and agreeing outcomes and goals with clients: e.g. listening, questioning, sharing own 
ideas and experiences, offering alternatives, identifying short-term and long-term goals, negotiating target 
dates for achievement of goals. 
 
Role of a mentoring agreement: e.g. to set out the minimum entitlement to mentoring support, to set 
boundaries, to establish mutual availability, to establish the number, frequency and length of meetings and 
observations of practice. 
 
Importance of agreeing with the client records of interaction and progress towards agreed objectives 
and goals:  e.g. to review and record progress and achievement in relation to identified goals, to set new 
goals, to provide an audit trail. 
 
Client responsibility and autonomy for making changes: e.g. for identifying own goals, for taking ownership 
of identified goals, for developing own knowledge, teaching skills and wider professional practice, for identifying 
new goals, for developing own employability skills. 
 

 
 
This unit appears in the following Ascentis qualifications:  
Level 4 Certificate in Teaching in Education and Training 
Level 5 Diploma in Teaching in Education and Training 
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UNIT SPECIFICATIONS 

 
Preparing for the Personal Tutoring Role  
 
Credit Value of Unit: 3 GLH of Unit: 15 Level of Unit: 4 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand own role and responsibilities in 
relation to the personal tutoring role 

1.1 Analyse the skills and qualities required for a personal 
tutoring role 

1.2 Explain how own values, behaviours and attitudes can 
impact on the personal tutoring role 

1.3 Explain the boundaries and limitations of a personal 
tutoring role 

1.4 Explain the importance of acting according to ethical 
and professional codes and standards in a personal 
tutoring role 

1.5 Analyse the importance of communication in a 
personal tutoring role 

2 Understand factors affecting learners’ 
approaches to learning 

2.1 Analyse how learners’ socio-economic, cultural and 
personal background, work history and educational 
achievement can affect their needs, aspirations, 
decision-making abilities and approach to learning 

2.2 Explain why it is important that learners take 
responsibility for their own learning 

2.3 Explain why it is important that personal tutoring 
programmes support the development of learning and 
transferable skills 

2.4 Analyse strategies to enable learners to engage with 
learning 

2.5 Explain factors which identify learners at risk of 
disengaging from learning 

3 Understand the use of personal tutoring in a 
specific context 

3.1 Describe the range of support available for learners 
within a specific context 

3.2 Explain legal and organisational requirements relating 
to: 

 data protection; 

 copyright; 

 privacy; 

 confidentiality; and 

 safe-guarding and disclosure 

3.3 Explain how to work with others in a specific context to 
support learners 

3.4 Explain how to work with external stakeholders and 
partners to support learners 

4 Understand how to create personal learning 
targets 

4.1 Explain the purpose of an individual learning plan 

4.2 Analyse approaches to support learners to create 
personal learning targets 

4.3 Explain the importance of reviewing learner progress 
and targets 
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  Additional Information about the unit 

Purpose and aim(s) of the unit The aim of this unit is to prepare the learner for the role of 
personal tutor by analysing the role of the personal tutor, 
factors affecting learners’ attitudes to learning, the use of 
personal tutoring in a specific context and target setting. 

Details of the relationship between the unit and 
relevant national occupational standards or 
other professional standards or curricula (if 
appropriate) 

This unit is underpinned by the National Occupational 
Standards for Personal Tutoring. 

 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

None 

 
 

Indicative Content 

 
Skills and qualities required for a personal tutoring role: e.g. building rapport, communicating clearly, 
skilful use of questioning, active listening, having good knowledge of support services available to help 
learners, welcoming, showing a personal interest in the welfare of learners, having a desire to help learners 
succeed, caring, ability to help tutees care about each other, empathic, approachable, accessible, friendly 
(within boundaries of role), non-judgemental, calm, being aware of own limitations, ability to identify when a 
learner is seriously depressed or anxious. 
 
Ways in which own values, behaviours and attitudes can impact on the personal tutoring role: e.g. 
influence of own values  and attitudes on own decisions relating to the tutoring role, influence of own values in 
providing IAG to learners, impact of demonstrating or not demonstrating the skills and qualities identified above 
on the tutor and tutee relationships. 
 
Boundaries and limitations of a personal tutoring role: e.g. the role includes: being a key contact for 
general advice relating to learners’ programmes,  monitoring learners’ overall performance (attendance, 
punctuality, progress, achievement, attainment, behaviour), signposting learners to additional learning and 
learner support services (and not getting involved in supporting learners with problems and issues for which 
support services exist), encouraging learners to become reflective and independent learners, arranging regular 
meeting and discussions with learners, being available at convenient times for learners, making own availability 
clear, managing learners’ expectations of own availability, ensuring that learners have the relevant contact 
information. 
 
Ethical and professional codes and standards relating to a personal tutoring role: e.g. the code of ethics 
of the Tutors’ Association, organisational policies and codes of conduct relating to the tutoring role, the 
professional standards for teachers in the education and training sector.  
 
Impact of learners’ backgrounds, work history and previous educational achievement on their learning: 
e.g. parents’ and/or carers’ attitudes to learning, effects of financial constraints, cultural attitudes to learning, 
effect of unemployment, effect of previous low educational attainment, how each of these can impact on 
confidence, motivation, self-esteem and progress. 
 
Impact of taking responsibility for own learning: e.g. engaging in additional learning outside of the 
classroom and the impact of this on progress and attainment, improved decision making, confidence, 
motivation and self-esteem. 
 
Impact of supporting the development of learning and transferable skills: e.g. improved progress, 
enhanced attainment, improved employability skills, progression to further learning and or employment. 
Strategies to enable learners to engage with learning: e.g. range of teaching and learning strategies and 
their benefits and limitations. 

Factors which identify learners at risk of disengaging from learning: e.g. family and community factors 

such as poverty, parental unemployment and/or low educational attainment, homelessness, transience or living 
in out-of-home care, refugee background, family breakdown/relationship issues and domestic violence;  
personal factors such as physical or mental health issues, disability, behavioural issues, offending behaviour 
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and/or contact with police or justice system, substance misuse or dependency, pregnancy or parenting, caring 
responsibilities, and learning difficulties; school/college related factors such as negative relationships with 
teachers or peers, unsupportive school /college culture, limited subject options and lack of student participation 
in decision making; erratic or no attendance, low literacy or numeracy/poor attainment, lack of interest in school 
and/or stated intention to leave, behavioural issues including aggression, violence, or social withdrawal, 
significant change in behaviour, attitude or performance. 

Support for learners within a specific context: e.g. the range of support services available to learners within 
an organisation and to which an organisation is able to refer learners. 
 
Legal and organisational requirements: e.g. legislation and organisational policies and procedures relating 
to: data protection, copyright, privacy, confidentiality, safeguarding and disclosure. 
 
Working with others to support learners: e.g. making referrals for learners to support services within and 
external to an organisation, liaising with learning support professionals to identify and meet individual learners, 
needs. 
 
Purpose of an individual learning plan: e.g. to identify individual learning needs, to set individualised targets, 
to monitor progress, to record achievements, to involve the learner, to enable the learner to take control of their 
learning, to provide a flexible route map of a learner’s personal learning journey. 
 
Approaches to supporting learners to create personal learning targets: e.g. taking account of prior 
educational achievement, drawing on and making links with the outcomes of initial and diagnostic assessment, 
considering long term, medium and short term goals relating to both personal life, the learning programme and 
future employment, negotiating, setting SMART targets. 
 
Importance of reviewing learner progress and targets: e.g. to check that learners are making sufficient 
progress, to check that learners are meeting targets, to enable new targets to be set, to motivate learners, to 
provide a record of what learners have achieved. 
 

 
 
This unit appears in the following Ascentis qualifications:  
Level 4 Certificate in Teaching in Education and Training 
Level 5 Diploma in Teaching in Education and Training 
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UNIT SPECIFICATIONS 

Principles and practice of lip-reading teaching 
 
 
Credit Value of Unit: 12 GLH of Unit:  Level of Unit: 4 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the physiological processes and 

psychological functions of hearing 

1.1 Identify the physiological processes involved in 

hearing 

1.2 Identify the psychological functions of hearing 

2 Understand the effects of acquired hearing 

loss 

2.1 Analyse factors which lead to acquired hearing loss 

2.2 Analyse types of hearing loss and the 

psychological, social and emotional effects of the 

impact of acquired hearing loss 

2.3 Analyse the impact of acquired hearing loss on 

education and employment opportunities 

3 Understand ways in which amplification and 

lip-reading are optimised by those with 

hearing loss 

3.1 Evaluate hearing aids and implants available to 

support hearing loss 

3.2 Analyse the roles of health professionals in 

identifying and supporting hearing loss 

3.3 Analyse the optimum conditions for lip-reading and 

using a hearing aid 

4 Understand the phonology of spoken English 

and its application to lip-reading learning and 

teaching 

4.1 Explain aspects of the phonology of spoken English 

which have implications for learning and teaching 

lip-reading 

4.2 Identify the shapes of spoken English to adults with 

acquired hearing loss 

4.3 Explain strategies used to lip-read by adults with 

acquired hearing loss 

5 Be able to use specialist techniques and 

methodology for teaching lip-reading 

5.1 Explain and demonstrate the use of voice and 

devoice techniques in supporting lip-reading 

development 

5.2 Explain and demonstrate the use of specialist 

methods for teaching lip-reading to adults 

5.3 Justify own selection and use of specialist 

resources to support the development of lip-reading 

skills by adults 

6 Understand assistive aids and services 

available to those with acquired hearing loss 

6.1 Evaluate assistive equipment available to those 

with hearing loss 

6.2 Evaluate services offered by agencies and 

organisations to those with acquired hearing loss 
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Additional Information about the unit 

Purpose and aim(s) of the unit The aim of this unit is to provide learners with the 
specialist knowledge, understanding and specialist 
techniques needed to become and effective teacher of 
lip-reading to adults 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

This unit is underpinned by: 
New overarching professional standards for 
teachers, tutors and trainers in the lifelong learning 
sector (2007) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

The learning outcomes must be assessed in a 
teaching and learning environment 

Additional assessment requirements specified by 
a sector or regulatory body (if appropriate) 

Simulation is not permitted 

 
 

Indicative Content 

 
For indicative content and assessment details please contact the Ascentis office prior to the delivery of this 
unit. 
 
 
 
 
 
 

 
 

This unit appears in the following Ascentis qualifications:  
Level 4 Certificate in Teaching in Education and Training 
Level 5 Diploma in Teaching in Education and Training 
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UNIT SPECIFICATIONS 

Specialist delivery techniques and activities 
 
 
Credit Value of Unit: 9 GLH of Unit: 30 Level of Unit: 4 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the role of specialist delivery 

techniques in a specific area  

 

 

1.1 Explain the purpose of specialist delivery 

techniques in meeting learner needs in a specific 

area 

1.2 Identify learning needs that can be met through the 

use of specialist delivery techniques 

1.3 Justify the use of specialist delivery techniques to 

meet the needs of learners in a specific area 

2 Be able to develop specialist delivery 

techniques and learning activities in own 

specific area 

2.1 Review issues that influence the development of 

specialist delivery techniques 

2.2 Select specialist delivery techniques to meet the 

needs of learners 

2.3 Plan the use of specific leaning activities to support 

specialist delivery techniques 

2.4 Select resources to support specialist delivery 

techniques and learning activities 

2.5 Identify ways in which specialist delivery techniques 

can be adapted to meet the needs of individual 

learners 

3 Be able to use specialist delivery techniques 

and learning activities 

3.1 Use specialist delivery techniques and learning 

activities to meet the needs of learners 

3.2 Use resources to support specialist delivery 

techniques and learning activities 

4 Be able to evaluate own practice in relation to 

specialist delivery techniques 

4.1 Review the effectiveness of own use of specialist 

delivery techniques to meet the needs of learners 

4.2 Identify strengths and areas for improvement in own 

skills in the development and use of specialist 

delivery techniques 
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Additional Information about the unit 

Purpose and aim(s) of the unit The unit aims to enable the learner to explore the use 
of specialist delivery techniques in their own subject 
specialist area. This includes delivery techniques linked 
specifically to specialist subject or skills that may not be 
appropriate in other areas. It includes justifying the 
selection of activities and resources appropriate to the 
specialist delivery techniques.  It also involves 
evaluating strengths and areas for development in own 
practice, and planning opportunities to improve own 
skills 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

This unit is underpinned by: 
New overarching professional standards for 
teachers, tutors and trainers in the lifelong learning 
sector (2007) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

The learning outcomes must be assessed in a 
teaching and learning environment 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

Simulation is not permitted 

 
 

Indicative Content 

 
For indicative content and assessment details please contact the Ascentis office prior to the delivery of this 
unit. 
 
 
 
 
 
 

 
This unit appears in the following Ascentis qualifications:  
Level 4 Certificate in Teaching in Education and Training 
Level 5 Diploma in Teaching in Education and Training 
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UNIT SPECIFICATIONS 

 
Teaching in a specialist area  
 
Credit Value of Unit: 15 GLH of Unit: 50 Level of Unit: 4 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the aims and philosophy of 
education and training in a specialist area 

1.1 Explain key aims of education and training in own 
specialist area 

1.2 Analyse philosophical issues relating to education 
and training in own specialist area 

2 Understand the aims and structure of key 
qualifications and learning programmes 
available to learners in a specialist area 

2.1 Describe the aims and structure of key 
qualifications in own specialist area 

2.2 Describe the aims and structure of learning 
programmes in own specialist area 

2.3 Explain how own approach to the planning and 
preparation for the delivery of a learning 
programme in own specialist area enables its 
aims to be met 

3 Understand principles of inclusive learning 
and teaching and key curriculum issues in  a 
specialist area 

3.1 Analyse the inclusiveness of own approach to the 
planning and preparation of a learning programme 
in own specialist area 

3.2 Explain how own approach to the planning and 
preparation of a learning programme in own 
specialist area takes account of key curriculum 
issues, including the role of new and emerging 
technologies 

4 Understand how to use resources for 
inclusive learning and teaching in a specialist 
area 

4.1 Analyse ways in which learning and teaching 
resources, including new and emerging 
technologies, meet the individual needs of 
learners in own specialist area 

4.2 Analyse the inclusiveness of own use of learning 
and teaching resources in a specialist area 

5 Be able to work with others within  a 
specialist area to develop own practice 

5.1 Liaise with others  within a specialist area  to 
develop own practice 

5.2 Review the impact of liaison with other teachers 
and trainers within own specialist area on own 
practice 

6 Be able to evaluate, improve and update own 
knowledge and skills in a specialist area 

6.1 Review the effectiveness of own knowledge and 
skills in a specialist area 

6.2 Identify own strengths and areas for improvement 
in relation to practice in own specialist area 

6.3 Identify opportunities to improve and update own 
knowledge and skills in a specialist area 
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Additional Information about the unit 

Purpose and aim(s) of the unit The unit aims to develop learners’ knowledge and 
skills in relation to teaching in a specialist area.  The 
specialist area may be a vocational or subject area. It 
includes consideration of the aims and philosophy of 
education and training in a specialist area and the 
aims and structure of key qualifications and learning 
programmes qualifications available to learners.  It 
also includes curriculum issues, inclusive learning and 
teaching and evaluating and improving own practice 
in a specialist area. 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

This unit is underpinned by: 
New overarching professional standards for 
teachers, tutors and trainers in the lifelong learning 
sector (2007) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

None 

 
 

Indicative Content 

 
Key aims of education and training in own specialist area: e.g. employability skills, work experience 
progression to employment, progression to further/higher education and training, development of specialist 
skills, meeting professional standards and/or codes of practice, meeting the requirements of professional 
bodies, complying with legislation. 
 
Key philosophical issues relating to education and training in own specialist area: e.g. professional 
values, attitudes and behaviours, ethical issues, theories and models of learning. 
 
Aims and structure of key qualifications in own specialist area: e.g. awarding organisation qualification 
specifications and requirements, structure of awarding organisation and/or higher education qualifications 
(units/modules, mandatory/optional units/modules, learning outcomes and assessment criteria) links 
between qualifications and professional standards, assessment requirements, modes of delivery, 
requirements for work experience. 
 
Aims and structure of learning programmes in own specialist area: e.g. own organisations curriculum 
framework and/or syllabuses for non- accredited programmes, modes of delivery. 
 
Own approach to planning and preparation for the delivery of a learning programme in own 
specialist area: e.g. interviewing learners, carrying out initial assessments of learners, identifying individual 
learning needs, identifying specialist support staff, agreeing individual learning targets, selecting teaching 
and learning methods, selecting and preparing learning activities and resources, selecting and preparing 
assessment activities, selecting evaluation methods, preparing evaluation instruments. 
 
Inclusiveness of own approach to the planning and preparation of a learning programme in own 
specialist area: e.g. identifying individual needs, making arrangements to support individual learning 
needs, selection of teaching and learning methods, learning activities, resources and assessment activities 
to meet individual learning needs, modes of delivery. 
 
How own approach to the planning and preparation of a learning programme in own specialist area 
takes account of key curriculum issues, including the role of new and emerging technologies: e.g. 
up-to-date curriculum content and requirements, use of new and emerging technologies for a learning 
programme. 
 
Ways in which teaching and learning resources, including new and emerging technologies, meet the 
individual needs of learners in own specialist area: e.g. how resources and learning technologies meet 
identified individual learning needs of learners. 
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Inclusiveness of own use of teaching and learning resources in a specialist area: e.g. effectiveness of 
own use of resources and learning technologies to meet the identified individual learning needs of learners. 
 
Liaise with others within a specialist area to develop own practice: e.g. working with additional learning 
support staff to identify and meet the individual needs of learners, observing experienced teachers, being 
observed by experienced teachers, responding to feedback, sharing good practice, networking, attending 
meetings. 
 
Impact of liaison with other trainers and trainers within own specialist area on own practice: e.g. 
ways in which liaison with others has led to improvements in own practice. 
 
Effectiveness of own knowledge and skills in a specialist area: e.g. audit of own knowledge and skills 
in a specialist area against the knowledge and skills required for effective delivery. 
 
Own strengths and areas for improvement in relation to practice in a specialist area: e.g. own key 
strengths in specialist area, own key areas for improvement in specialist area. 
 
Opportunities to improve and update own knowledge and skills in a specialist area: e.g. attending 
courses, carrying out research, work-shadowing, taking a higher level qualification. 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Teaching in Education and Training 
Level 5 Diploma in Teaching in Education and Training 
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UNIT SPECIFICATIONS 
 
Understanding the principles and practices of externally assuring the quality of assessment  
 
Credit Value of Unit: 6 GLH of Unit: 45 Level of Unit: 4 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the context and principles of 
external quality assurance 

1.1 Analyse the functions of external quality 
assurance of assessment in learning and 
development 

1.2 Evaluate the key concepts and principles of 
external quality assurance of assessment 

1.3 Evaluate the roles of practitioners involved in the 
quality assurance process 

1.4 Explain the regulations and requirements for 
external and internal quality assurance in own 
area of practice 

2 Understand how to plan the external quality 
assurance of assessment 

2.1 Evaluate the importance of planning and 
preparing external quality assurance activities 

2.2 Explain what an external quality assurance plan 
should contain 

2.3 Summarise the preparations that need to be made 
for external quality assurance activities, including:  
  information collection  
  communications  
  administrative arrangements  
  resources 

2.4 Explain how to adapt external monitoring and 
evaluation approaches to meet customer need 
without compromising quality standards 

3 Understand how to externally evaluate the 
quality of assessment and internal quality 
assurance 

3.1 Explain the procedures for externally monitoring 
and evaluating internal quality assurance 
arrangements and practices 

3.2 Interpret the requirements for externally 
monitoring and evaluating internal assessment 
arrangements and practices 

3.3 Evaluate different techniques for externally 
sampling evidence of assessment, including those 
that use technology 

4 Understand how to externally maintain and 
improve the quality of assessment 

4.1 Critically compare the types of feedback, support 
and advice that internal assessment and quality 
assurance staff may need to maintain and 
improve the quality of assessment 

4.2 Evaluate standardisation requirements relevant to 
the external quality assurance of assessment 

4.3 Explain the importance of providing feedback, 
support and advice to internal assessment and 
quality assurance staff that is consistent with 
standardisation requirements 

4.4 Explain the relevant procedures to follow when 
there are disputes concerning quality assurance 
and assessment 

5 Understand how to manage information relevant 
to external quality assurance 

5.1 Evaluate the requirements for information 
management, data protection and confidentiality 
in relation to external quality assurance 
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Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

6 Understand the legal and good practice 
requirements relating to external quality 
assurance 

6.1 Evaluate legal issues, policies and procedures 
that are relevant to external quality assurance, 
including those for health, safety and welfare 

6.2 Critically compare different ways in which 
technology can contribute to external quality 
assurance 

6.3 Evaluate requirements for equality and diversity 
and, where appropriate, bilingualism, in relation to 
the external quality assurance of assessment 

6.4 Explain the value of reflective practice and 
continuing professional development in relation to 
external quality assurance 

 

 

Additional Information about the unit 

Purpose and aim(s) of the unit The aim of this unit is to assess the knowledge and 
understanding a learning and development practitioner 
requires for the external quality assurance of 
assessment 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

This unit is underpinned by: 
National Occupational Standards for Learning and 
Development 
Standard 12: Externally monitor and maintain the 
quality of assessment. 

Guidance for developing assessment arrangements 
for the unit (if appropriate) 

N/A 

Additional assessment requirements specified by a 
sector or regulatory body (if appropriate) 

None 

 
 

Indicative Content 

 
For indicative content and assessment details please contact the Ascentis office prior to the delivery of this 
unit. 
 
 
 
 
 
 
 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Teaching in Education and Training 
Level 5 Diploma in Teaching in Education and Training 
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UNIT SPECIFICATIONS 
 
Understanding the principles and practices of internally assuring the quality of assessment  
 
Credit Value of Unit: 6 GLH of Unit: 45 Level of Unit: 4 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the context and principles of 
internal quality assurance 

1.1 Explain the functions of internal quality assurance 
in learning and development 

1.2 Explain the key concepts and principles of the 
internal quality assurance of assessment 

1.3 Explain the roles of practitioners involved in the 
internal and external quality assurance process 

1.4 Explain the regulations and requirements for 
internal quality assurance in own area of practice 

2 Understand how to plan the internal quality 
assurance of assessment 

2.1 Evaluate the importance of planning and 
preparing internal quality assurance activities 

2.2 Explain what an internal quality assurance plan 
should contain 

2.3 Summarise the preparations that need to be made 
for internal quality assurance, including: 
 information collection  
 communications  
 administrative arrangements  
 resources 

3 Understand techniques and criteria for 
monitoring the quality of assessment 
internally 

3.1 Evaluate different techniques for sampling 
evidence of assessment, including use of 
technology 

3.2 Explain the appropriate criteria to use for judging 
the quality of the assessment process 

4 Understand how to internally maintain and 
improve the quality of assessment 

4.1 Summarise the types of feedback, support and 
advice that assessors may need to maintain and 
improve the quality of assessment 

4.2 Explain standardisation requirements in relation to 
assessment 

4.3 Explain relevant procedures regarding disputes 
about the quality of assessment 

5 Understand how to manage information 
relevant to the internal quality assurance of 
assessment 

5.1 Evaluate requirements for information 
management, data protection and confidentiality 
in relation to the internal quality assurance of 
assessment 

6 Understand the legal and good practice 
requirements for the internal quality 
assurance of assessment 

6.1 Evaluate legal issues, policies and procedures 
relevant to the internal quality assurance of 
assessment, including those for health, safety and 
welfare 

6.2 Evaluate different ways in which technology can 
contribute to the internal quality assurance of 
assessment 

6.3 Explain the value of reflective practice and 
continuing professional development in relation to 
internal quality assurance 

6.4 Evaluate requirements for equality and diversity 
and, where appropriate, bilingualism, in relation to 
the internal quality assurance of assessment 
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Additional Information about the unit 

Purpose and aim(s) of the unit The aim of this unit is to assess the knowledge and 
understanding a learning and development practitioner 
requires for the internal quality assurance of 
assessment. 
‘Practitioner’ means anyone with a learning and 
development responsibility as the whole or a part of 
their role. 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if 
appropriate) 

This unit is underpinned by: 
National Occupational Standards for Learning and 
Development 
Standard 11: Internally monitor and maintain the 
quality of assessment. 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified by 
a sector or regulatory body (if appropriate) 

None 

 
 

Indicative Content 

 
Personnel Involved e.g. Internal moderation/verifier, external moderation/verifier 
Processes Involved e.g. checking assignment briefs, checking assessment methods, feedback to 
assessors 
Reasons for Internal Quality Assurance 
Planning for Internal Quality Assurance e.g. timing of sampling 
Sampling Techniques 
Feedback to Assessors e.g. verbal: written 
Dispute Procedures 
Legal Requirements e.g. health and safety, equality and diversity 
Continuing Professional Development 
 

 
 

This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Teaching in Education and Training 
Level 5 Diploma in Teaching in Education and Training 
Level 4 Award in The Internal Quality Assurance of Assessment Processes and Practice  
Level 4 Certificate in Leading the Internal Quality Assurance of Assessment Processes and Practice  
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UNIT SPECIFICATIONS 
 
Understanding and managing behaviours in a learning environment  
 
Credit Value of Unit: 6 GLH of Unit: 20 Level of Unit: 4 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand potential factors leading to 
behaviours that disrupt a learning 
environment 

1.1 Describe behaviours that can occur in a learning 
environment 

1.2 Explain potential factors leading to behaviours 
that can disrupt a learning environment 

2 Understand organisational policies relating to 
managing behaviours in the learning 
environment 

2.1 Explain key aspects of legislation relating to 
managing behaviours in a learning environment 

2.2 Explain key aspects of an  organisation’s policies 
relating to managing behaviours in a learning 
environment 

3 Be able to promote behaviours that 
contribute to a purposeful learning 
environment 

3.1 Analyse ways of encouraging behaviours that 
contribute to a purposeful learning environment 

3.2 Use strategies for encouraging behaviours that 
contribute to a purposeful learning environment 

4 Be able to manage behaviours that disrupt a 
purposeful learning environment 

4.1 Analyse ways of managing behaviours that disrupt 
a purposeful learning environment 

4.2 Use strategies for managing behaviours that 
disrupt a purposeful learning environment 

5     Be able to evaluate own practices in  
       managing behaviours in a learning  
       environment 
 

5.1   Evaluate the effectiveness of own practice in  
        relation to promoting and managing behaviours in  
        a learning environment 

5.2   Identify own strengths and areas for improvement 
        in relation to promoting and managing behaviours  
        in a learning environment 

 

 

Additional Information about the unit 

Purpose and aim(s) of the unit The unit aims to enable learners to manage 
behaviours in a learning environment. It includes 
understanding the characteristics and impact of 
behaviours in the learning environment, related 
legislation and organisational policies. It also includes 
promoting behaviours that contribute to a purposeful 
learning environment, managing disruptive 
behaviours, and evaluating own practice in managing 
behaviours in a learning environment 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

This unit is underpinned by: 
New overarching professional standards for 
teachers, tutors and trainers in the lifelong learning 
sector (2007) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

The learning outcomes must be assessed in a 
teaching and learning environment 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

Simulation is not permitted 
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Indicative Content 

 
Disruptive behaviours: e.g. definitions of disruptive behaviour, types of disruptive behaviour: talking or 
texting on mobile telephone, talking without permission, eating and drinking or smoking in class, out of seat, 
brushing hair, applying makeup, passing notes, shouting, throwing objects, chewing gum, playing with 
equipment, attention seeking, swearing, setting off fire alarm, singing, humming, crawling on floor, attacking 
or threatening teacher and/or other learner. 
 
Potential factors leading to behaviours that disrupt a learning environment: e.g. lack of attention 
and/or support in the home environment, desire to gain power and/or control, seeking revenge for hurt 
feelings, lack of self-confidence, physiological factors (tiredness, illness, hunger, classroom environment 
(layout, temperature, light, noise level, learning difficulties and/or disabilities, poor teaching (ineffective 
planning to meet individual needs, inappropriate or limited range of teaching and learning methods, 
resources and assessment activities), curriculum issues. 
 
Key characteristics of an effective behaviour management policy: e.g. clear and practical guidelines, 
emphasising consistency and appropriateness of practices, goals, values and procedures related to 
behaviour guidance demonstrate respect for learners’ rights, information is given to staff members, learners 
and where relevant, parents and carers, about how the organisation meets the needs of learners with 
challenging behaviours, evidence of commitment to ongoing evaluation and assessment of behaviour 
guidance approaches and strategies. 
 
Strategies for encouraging behaviours that contribute to a purposeful learning environment: e.g. 
paying attention to the kind of behaviour you want to continue, ignoring any behaviours which are not 
destructive, dangerous or harmful to others, finding something legitimately reinforcing and encouraging to 
say, being consistent , letting learners  know what your behavioural expectations are and checking that they 
understands them, being careful about what you promise or threaten because you have to carry through,  
avoiding sarcasm and negativity, being neutral emotionally when dealing with inappropriate behaviour , 
avoiding asking “Why did you do that”? and asking, “What do you think you should have done or how could 
you do that better?”, separating the behaviour from the person, being fair, yet firm, rewarding and 
commenting on good behaviour, being a good role model, saying something positive as soon as possible 
after reprimanding disruptive behaviour, responding quickly to any behaviours, giving choice between two 
appropriate options for behaviour, making clear the consequences of good or inappropriate behaviour. 
 
Strategies for managing behaviours that disrupt a purposeful learning environment: e.g. clearly 
communicating and displaying rules, three strikes and you’re out, ignore/rule/praise, time out, detention, 
loss of privilege, yellow card/red card, enforcing consequences consistently, and behavioural contract. 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Teaching in Education and Training 
Level 5 Diploma in Teaching in Education and Training 
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UNIT SPECIFICATIONS 

Working with the 14-19 age range in education and training 
 
Credit Value of Unit: 9 GLH of Unit: 30 Level of Unit:  4 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand national developments in 
educational provision for 14-19 age range 

1.1 Explain national policies and initiatives for the 
education of the 14-19 age range 

1.2 Analyse the relationship between schools and 
other providers of learning for 14-19 age range 

2 Understand the roles and responsibilities of 
the teacher working with the 14-19 age range 

2.1 Describe the legal framework and key legislation 
relating to teachers working with the 14-19 age 
range 

2.2 Analyse own role and responsibilities in relation to 
working with 14-19 age range 

2.3 Evaluate impact on own practice of legislation 
relating to working with the 14-19 age range 

3 Be able to plan learning to meet the needs of 
individual 14-19 learners 

3.1 Analyse teaching, learning and assessment 
approaches for use with 14-19 learners 

3.2 Plan learning sessions for 14-19 learners, taking 
account of: 

 own analysis of teaching, learning and 
assessment approaches for use with 14-19 
learners; 

 curriculum requirements; and 

 individual learner needs 

4 Be able to deliver learning to meet the needs 
of individual 14-19 learners 

4.1 Use teaching and learning approaches that take 
account of: 

 own analysis of teaching and learning 
approaches for use with 14-19 learners; 

 curriculum requirements; and 

 individual needs of 14-19 learners 

4.2 Use assessment methods that take account of: 

 own analysis of assessment approaches for 
use with 14-19 learners; 

 curriculum requirements; and 

 individual needs of 14-19 learners 

5 Be able to evaluate own practice in working 
with the 14-19 age range  

5.1 Evaluate own practice in working with 14-19 
learners 

5.2 Identify areas for improvement in own practice in 
working with 14-19 learners 

 
 

Additional Information about the unit 

Purpose and aim(s) of the unit This unit aims to equip the learner with an 
understanding of the current educational provisions 
and ongoing developments for the 
14-19 age range 

Details of the relationship between the unit and 
relevant national occupational standards or 
other professional standards or curricula (if 
appropriate) 

This unit is underpinned by: 
New overarching professional standards for teachers, 
tutors and trainers in the lifelong learning sector (2007) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

The learning outcomes must be assessed in a 
teaching and learning environment 

Additional assessment requirements specified by 
a sector or regulatory body (if appropriate) 

Simulation is not permitted 
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Indicative Content 

 
National policies and initiatives relating to the education of 14-19 year olds: e.g.: policies relating to 
current 14-19 curriculum, proposed changes to 14-19 curriculum, study programmes, traineeships, 
apprenticeships, ‘A’ levels, GCSEs, vocational qualifications, functional skills, employability skills, Wolf 
report. 
 
Relationship between schools and other providers of learning for 14-19 year olds: e.g. providing 
specialist facilities and learning opportunities, providing more flexible learning opportunities, providing a 
wider range of learning opportunities, enabling progression to different learning opportunities and/or higher 
levels. 
 
Legal framework and key legislation relating to teachers working with the 14-19 year olds: e.g.: 
Single Equality Act (2010), DBS requirements, Safeguarding, education acts and policies, Ofsted inspection 
arrangements. 
 
Own role and responsibilities relating to working with 14-19 year olds: e.g.: key responsibilities of the 
teaching and/or tutoring role, complying with organisational policies and procedures,  developing functional 
skills and employability skills, liaising with parents, carers and other relevant parties with a legitimate 
interest. 
 
Evaluate the impact on own practice of legislation relating to working with 14-19 year olds:  e.g. 
ways in which legislation such as the Single Equality Act (2010), DBS requirements, Safeguarding, 
education acts and policies, and Ofsted inspection arrangements impacts on own practice. 
  
Teaching, learning and assessment approaches for use with 14-19 year olds: e.g.:  inclusive practice, 
teaching and learning methods to secure the progress, achievement and attainment of 14-19 year olds, 
initial assessment, diagnostic assessment, peer-assessment, self-assessment, assessment for learning. 
 
Plan learning sessions for 14-19 year olds: e.g. content of session plans, devising session plans, 
selecting teaching and learning methods to engage, motivate and challenge 14-19 year olds, syllabuses, 
qualification specifications, development of functional skills, employability skills and wider skills, 
differentiation to meet individual learning needs. 
 
Use teaching and learning approaches with 14-19 year olds: e.g.: applying teaching and learning 
methods to engage, motivate and challenge 14-19 year olds, to meet curriculum requirements and to meet 
individual learning needs. 
 
Use assessment methods with 14-19 year olds: e.g.: applying types and methods of assessment to 
secure the progress, achievement and attainment of 14-19 year olds,  to meet curriculum requirements and 
to meet individual learning needs. 
 
Evaluate own practice in working with 14-19 year olds:  e.g.: reflecting on own knowledge, 
understanding and skills in working with 14-19 year olds, using feedback from other relevant parties. 
 
Identify areas for improvement in own practice in working with 14-19 year olds: e.g.: key areas for 
improvement in own practice in teaching, learning and assessment with 14-19 year olds, identifying 
opportunities to improve own knowledge, understanding and skills in working with 14-19 year olds (courses, 
reading and research, reviewing examples of action research). 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
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Level 5 Units 
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UNIT SPECIFICATIONS 
 
Action learning to support development of subject specific pedagogy  
 
Credit Value of Unit: 15 GLH of Unit: 50 Level of Unit: 5 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand how to identify an area of interest 
related to practice in own subject specific 
area 

1.1 Justify own selection of an area of interest for 
investigation 

1.2 Evaluate ways in which enhanced knowledge 
from investigation of an area of interest could 
improve subject specific pedagogy 

2 Be able to investigate current good practice 
in own subject specific area 

2.1 Justify own selection of sources for investigation 

2.2 Critically review current literature relating to 
practice in own subject specific area 

2.3 Evaluate the practice of other subject specialists 
in own subject specific area 

3 Be able to work with others to improve own 
skills in reflective practice 

3.1 Engage in professional debate within an action 
learning set 

3.2 Engage in reflection on practice with peers 

4 Be able to evaluate own practice in a subject 
specific area 

4.1 Identify own strengths and areas for improvement 
in relation to a selected area of interest 

4.2 Evaluate the potential impact  on own practice of 
new learning from investigation of an area of 
interest 

5 Be able to apply learning from investigation 
of an area of interest to own practice in a 
subject specific area 

5.1 Justify selected areas for development based on 
findings from investigation of an area of interest 

5.2 Evaluate the benefits of changes made to own 
practice 

6 Be able to present findings from investigation 
of an area of interest in own subject specific 
area 

6.1 Report own findings from investigation of an area 
of practice 

6.2 Justify own conclusions drawn from investigation 
of an area of practice 

6.3 Justify own recommendations for improving 
practice within subject specific pedagogy 

 

 

Additional Information about the unit 

Purpose and aim(s) of the unit The unit aims to enable the learner to investigate an 
area of interest related to the teaching of their own 
subject specialist area. It includes selecting and 
justifying a relevant area of interest, using appropriate 
research methodology, reviewing current relevant 
literature and evaluating other subject specialists.  It 
also involves engaging with peers, evaluating 
strengths and areas for development in own practice, 
and presenting findings clearly and objectively. 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

This unit is underpinned by: 
New overarching professional standards for 
teachers, tutors and trainers in the lifelong learning 
sector (2007) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

None 
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Indicative Content 

 

 What is action learning and how can it support improvement in teaching and learning? 

 Relationship between action learning and reflection 

 What are action learning sets and how do they operate? 

 Setting up and participating in an action learning set 

 The nature of subject specific pedagogy and how theories of teaching and learning link to practice 

in subject/specialist area 

 Identifying good practice in own subject specific pedagogy including using peer observation; 

evaluating own subject specific pedagogy in relation to identified good practice 

 Selecting appropriate area(s) for investigation 

 How to carry out a literature review including accurate referencing of sources using Harvard 

referencing 

 Research methods suitable for investigation  

 Ethical considerations relevant to investigation 

 Collecting, analysing and presenting findings from investigation 

 Evaluating the effectiveness of the recommendations from investigation for improved subject 

specific pedagogical practice 

 Reflecting on the process of Action Learning 

 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Teaching in Education and Training 
Level 5 Diploma in Teaching in Education and Training 
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UNIT SPECIFICATIONS 
 
Action learning for teaching in a specialist area of disability   
 
Credit Value of Unit: 15 GLH of Unit: 40 Level of Unit: 5 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the impact of a specific 
impairment on teaching and learning 

1.1 Review current literature around a specific 
impairment 

1.2 Explain ways of adjusting practice for learners 
with a specific impairment 

1.3 Evaluate specific support  within an organisation 
for learners with a specific impairment 

2 Understand how to investigate effective 
practice in a specialist area of disability 

2.1 Analyse ways to include disabled learners in an 
investigation 

2.2 Explain  ethical considerations when involving 
disabled learners 

2.3 Evaluate  a range of action learning research 
methods 

3 Be able to investigate practice in a specialist 
area of disability 

3.1 Develop a focus for investigation 

3.2 Design  and implement an action plan to support  
the investigation 

3.3 Evaluate the practice of other teachers in your 
area of interest 

3.4 Report the findings of the investigation 

4 Be able to apply learning from an 
investigation of practice to own professional 
practice 

4.1 Analyse ways in which findings from an 
investigation can be used to develop own 
professional practice 

4.2 Evaluate own strengths and areas for 
improvement in a specific area of  professional 
practice 

 

 

Additional Information about the unit 

Purpose and aim(s) of the unit The unit aims to enable learners to understand and 
investigate a specific impairment and its impact on 
learning and teaching. Learners will investigate 
practice in an area of disability and apply this learning 
to their own practice. 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if 
appropriate) 

This unit is underpinned by: 
  New overarching professional standards for 

teachers, tutors and trainers in the lifelong 
learning sector (2007) 

  Application of the professional standards for 
teaching disabled learners 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

None 
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Indicative Content 

 
For indicative content and assessment details please contact the Ascentis office prior to the delivery of this 
unit. 
 
 
 
 
 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 5 Diploma in Teaching in Education and Training 
Level 5 Diploma in Teaching Disabled Learners 
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UNIT SPECIFICATIONS 
 
Action research  
 
Credit Value of Unit: 15 GLH of Unit: 50 Level of Unit: 5 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the purpose and nature of action 
research 

1.1 Explain the purpose of action research 

1.2 Analyse key features of the action research 
process 

1.3 Analyse the implications of a model of action 
research 

2 Be able to initiate action research 2.1 Justify own choice of an area of practice for action 
research 

2.2 Plan a clear intervention strategy 

2.3 Justify the choice and timescales of an 
intervention strategy 

2.4 Explain how ethical and political considerations 
and issues of confidentiality will be observed in 
practice 

2.5 Implement a clear intervention strategy 

3 Understand ways of carrying out action 
research 

3.1 Evaluate methods for action research 

3.2 Evaluate methods of collecting qualitative and 
quantitative data 

3.3 Review ways in which collected data may be 
analysed 

4 Be able to carry out action research 4.1 Draw on selected literature relating to an area of 
practice for action research 

4.2 Justify own choice of methods selected for action 
research 

4.3 Collect data relating to an area of practice for 
action research 

4.4 Analyse data collected from action research 

4.5 Present data collected from action research 

4.6 Draw conclusions based on findings from action 
research 

5 Be able to present the outcomes of action 
research 

5.1 Report own findings and conclusions from action 
research 

5.2 Justify own recommendations for action to be 
taken based on conclusions from action research 

6 Be able to evaluate own practice in relation to 
action research 

6.1 Analyse the effectiveness of own practice in 
relation to action research 

6.2 Identify own strengths and areas for improvement  
in relation to action research 

6.3 Plan opportunities to improve own skills in action 
research 
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Additional Information about the unit 

Purpose and aim(s) of the unit The unit aims to enable learners to carry out action 
research in an area of professional practice.  It 
includes understanding the nature and purpose of 
action research, conducting action research and 
presenting the outcomes. It also involves evaluating 
own practice in relation to action research 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

This unit is underpinned by: 
New overarching professional standards for 
teachers, tutors and trainers in the lifelong 
learning sector (2007) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

None 

 
 

Indicative Content 

 
Purpose of action research: e.g. to focus on and explore aspects of practice with a view to bringing about 
change and/or improvement, to address concerns or questions about aspects of practice in a particular 
setting, to examine and assess aspects of own practice and consider ways of working differently. 
 
Key features of action research:  e.g. the characteristics identified by Hult and Lennung (1980: 241-50) 
and Mckeran (1991:32-3): solves practical problems, enhances the competencies of participants, 
collaborative working,  undertaken ‘in situ’, uses feedback from data in an ongoing cyclical process, seeks 
to understand particular complex social situations, seeks to understand the processes of change within 
social systems, undertaken within an agreed ethical framework, seeks to improve the quality of human 
actions, focuses on problems that are of immediate concern to practitioners, is participatory, frequently uses 
case study, tends to avoid isolating and controlling variables, is formative – the definition of the problem, the 
aims and methodology may later during the process, includes evaluation and reflection, is methodologically 
eclectic, contributes to a science of education, strives to make the research usable and shareable by 
participants, is dialogical and celebrates discourse, has a critical purpose in some forms, strives to be 
emancipator; the characteristics identified by Zuber-Skerritt (1996b: 85): critical and self-critical collaborative 
enquiry by reflective practitioners being accountable and making results of their enquiry public, self-
evaluating their practice, and engaged in participatory, problem solving and continuing professional 
development. 
 
Implications of a model of action research: e.g. appropriateness of context, research questions, methods 
and techniques, data collection and analysis, the need to take account of the purposes and features of 
action research identified above. 
 
Justifying own choice of an area of practice for action research: e.g. identifying, defining and 
explaining the practical problem(s), identifying and explaining the potential changes and improvements 
resulting from own intended action research. 
 
Planning a clear intervention strategy: e.g. deciding the practical problem(s) to research,  formulating an 
hypothesis/hypotheses, reviewing the relevant literature, identifying some possible causes of the practical 
problem(s) to research,  identifying some solutions to the practical problem(s) to research, selecting one of 
the potential solutions to the practical problem(s) to research,  deciding what data to collect, deciding how 
and when to collect the data, deciding how to analyse the data collected, establishing some success criteria 
to enable making a judgement about whether the intended solution has been successful.   
 
Ethical and political considerations and issues of confidentiality: e.g. complying with the BERA Ethical 
Guidelines for Educational Research, complying with organisational policies and procedures, complying with 
professional standards, selecting non-intrusive methods of data collection, making use of opportunities to 
collect and use naturally occurring data, minimising the impact of activities on participants,  ensuring the 
health, wellbeing and safety of participants, obtaining permission from relevant parties to carry out the 
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proposed action research, obtaining permission from participants, maintaining the confidentiality of data. 
Implementing a clear intervention strategy: e.g. collecting the data, reviewing and analysing the data, 
reflecting on findings, identifying any contradictions in data, modifying plans in the light of findings, 
evaluating the success of the intervention.  
 
Methods for action research: e.g. all varieties of interview, all varieties of observation, questionnaires, 
surveys, content and discourse analysis, the benefits and limitations of each of these methods generally 
and in relation to collecting qualitative and quantitative data particularly. 
 
Ways in which data can be analysed: e.g. theme analysis, triangulation of data, frequency analysis, 
content and discourse analysis, causal analysis. 
 
Drawing on relevant literature: e.g. identifying what research has already been done on a particular topic, 
identifying the sub-areas of the topic for research, identifying other potentially relevant research, 
establishing how sub-areas and other research overlap with own investigation, searching for sources 
(academic books, journals, research reports, government publications), using databases, reviewing 
reference lists in articles or books already identified as relevant to the topic, analysing the relevant literature, 
synthesising previous work and judging  the relative merits and limitations, identifying ways to take research 
further, formulating and justifying aims of own research, presenting both side of the argument(s) 
 
Justifying own choice of methods for action research: e.g.: explaining the appropriateness of chosen 
methods, identifying their relative merits and limitations. 
 
Collecting data: e.g. conducting interviews and/or observations, using questionnaire and surveys, 
reviewing content and/or discourse 
 
Analysing data: e.g. carrying out theme analysis, frequency analysis, content and/or discourse analysis, 
triangulating data. 
 
Presenting data:  e.g. summary tables identifying themes, frequency distribution using graph, histogram, 
bar chart, pie chart and/or pictogram, written report, verbal report. 
 
Drawing conclusions from findings: e.g. identifying conclusions based on research findings 
 
Reporting own findings and conclusions: e.g. presenting and discussing conclusions, supporting 
conclusions with reference to literature and research findings, linking conclusions to the research questions. 
 
Justifying own recommendations for action to be taken: e.g. identifying areas for improvement, 
explaining the potential benefits of identified areas for improvement, identifying any further areas for 
exploration. 
 
Evaluating own practice in relation to action research: e.g. reflecting on own knowledge, understanding 
and skills in action research, identifying strengths and areas for improvement, using feedback from other 
relevant parties, identifying and planning opportunities to improve own knowledge, understanding and skills 
in action research (courses, reading and research, reviewing examples of action research). 
 

 
 
This unit appears in the following Ascentis qualifications:  
Level 4 Certificate in Teaching in Education and Training 
Level 5 Diploma in Teaching in Education and Training 
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UNIT SPECIFICATIONS 

 
Developing, using and organising resources within a specialist area  
 
Credit Value of Unit: 15 GLH of Unit: 50 Level of Unit: 5 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the purpose and use of 
resources in own specialist area 

1.1 Explain the purpose of resources in learning and 
teaching 

1.2 Evaluate the effectiveness of specific resources in 
own specialist area in meeting individual learning 
needs 

2 Be able to develop and use inclusive 
resources in own specialist area 

2.1 Analyse principles of resource design 
 

2.2 Evaluate sources that inform resource 
development in own specialist area 

2.3 Analyse how theories, principles and models of 
inclusive curriculum design can be used to inform 
resource development in own specialist area 

2.4 Analyse ways in which resources can be adapted 
to enable an inclusive approach on own specialist 
area 

2.5 Design resources, including resources that involve 
new and emerging technologies, to engage and 
meet the individual needs of learners in own 
specialist area 

2.6 Evaluate the effectiveness of own design and use 
of resources to engage and meet the individual 
needs of learners in own specialist area 

2.7 Employ resources to engage and meet the 
individual needs of learners in own specialist area 

3 Understand how to organise and enable 
access to resources 

3.1 Explain ways in which resources can be classified 
and stored 

3.2 Review ways of sharing resources with other 
learning professionals 

4 Understand legal requirements and 
responsibilities relating to the development 
and use of resources 

4.1 Review legal requirements and responsibilities 
relating to the development and use of resources 

4.2 Analyse the implications of intellectual property 
rights and copyright for the development  and use 
of resources 

5 Understand how to evaluate own practice in 
relation to development and use of resources 
in own specialist area 

5.1 Evaluate the effectiveness of own practice in 
relation to development and use of resources to 
engage and meet the individual needs of learners 
in own specialist area 

5.2 Identify own strengths and areas for improvement 
in relation to development and use of resources in 
own specialist area 

5.3 Plan opportunities to improve own skills in 
development and use of resources 
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Additional Information about the unit 

Purpose and aim(s) of the unit The unit aims to enable learners to develop, use and 
organise resources within the lifelong learning sector.  
It includes the purpose, development and use of 
resources and how to organise them and enable 
access to others.  It also includes understanding legal 
requirements and responsibilities relating to resources 
and evaluating own practice in their development and 
use. 

Details of the relationship between the unit and 
relevant national occupational standards or 
other professional standards or curricula (if 
appropriate) 

This unit is underpinned by: 
New overarching professional standards for teachers, 
tutors and trainers in the lifelong learning sector 
(2007) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified by 
a sector or regulatory body (if appropriate) 

None 

 
 

Indicative Content 

 
Purpose of resources in learning and teaching: e.g. to stimulate learning, to add impact, to promote  
and/or add interest, to supplement verbal information, to support learning, to meet individual learning needs, 
to meet additional learning needs, to reinforce learning, to encourage independent learning, to promote 
equality and diversity, to present images/charts/diagrams, to act as an aide memoire. 
 
Effectiveness of specific resources in meeting individual learning needs: e.g.  suitability of  different 
resources for different learning styles/preferences, suitability of different resources for learners with   
learning difficulties and/or disabilities, suitability of different resources for the level, suitability of different 
resources for the learning context. 
 
Principles of resource design: e.g. taking account of individual learning needs, clarity of content and 
presentation, use of space, use of images/charts/diagrams, taking account of cost, taking account of ease of 
use, taking account of intellectual property rights and copyright laws. 
 
How theories, principles and models of inclusive curriculum design can inform resource 
development:  e.g. anticipating the needs of all learners, being flexible and responsive to different groups 
of learners, being accountable for progress made against equality objectives, collaborating with colleagues, 
learners and other stakeholders, making transparent the benefits of design decisions, being equitable to 
ensure that all learners’ needs are met, influence of curriculum as a syllabus to be transmitted, curriculum 
as product, curriculum as process and curriculum as praxis models. 
 
Ways in which resources can be adapted to enable an inclusive approach: e.g. making changes to 
wording to suit different audiences and contexts, simplifying wording to suit different levels and/or abilities, 
increasing font size and type to respond to particular learning difficulties and/or disabilities, using different 
colours of paper for dyslexic learners. 
 
Designing resources to meet individual learning needs: e.g. design of a range of resources, including 
the use of technology, to meet different learning styles/preferences, different levels, different learning 
difficulties and/or disabilities. 
 
Evaluating own design and use of resources: e.g. effectiveness in meeting individual learning needs, 
ease of use, cost, health and safety issues, SWEET analysis (strengths, weaknesses, effectiveness, 
efficiency and transferability). 
 
Using resources to meet individual learning needs: e.g. using a range of resources, including 
technologies, to meet different learning styles/preferences, different levels, different learning difficulties 
and/or disabilities. 
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Ways in which resources can be classified, stored and shared: e.g. systems for cataloguing resources 
for ease of retrieval, protecting CDs, DVDs, memory sticks, organising folders and files on computers, use 
of resource banks, use of moodle/blackboard, use of intranet area, networking and team meetings. 
 
Legal requirements and responsibilities and their implications: e.g. intellectual property rights law, 
copyright law, equality act, avoiding plagiarism, acknowledging sources, adhering to the terms of any 
licences, ensuring compliance with equality act. 
 
Evaluating and improving own practice in developing and using resources: e.g. personal reflection on 
own practice in developing and using resources, obtaining feedback from learners, colleagues and other 
stakeholders on own development and use of resources, identifying key strengths and areas for 
improvement in own development and use of resources, identifying and planning relevant CPD 
opportunities. 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training  
Level 5 Diploma in Education and Training 
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UNIT SPECIFICATIONS 

 
ESOL and the learners 
 
Credit Value of Unit: 15 GLH of Unit: 40 Level of Unit: 5 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the significance of language 
change for ESOL learners 

1.1 Explain reasons for language change in both 
spoken and written English 

1.2 Analyse recent changes in the use of spoken 
language at: 
 discourse level  
 phrase level 
 word level 

1.3 Analyse changes in the use of written language at: 
 text level  
 sentence level  
 word level 

1.4 Analyse ways in which language change can have 
an impact on the literacy and language 
development of ESOL learners 

2 Understand the significance of language 
variety for ESOL learners 

2.1 Analyse Standard English and other varieties of 
English in both spoken and written forms with 
reference to specific features including phonology, 
grammar and lexis 

2.2 Analyse ways in which literacy and language use 
can vary according to context 

2.3 Analyse ways in which language variety can have 
an impact on the literacy and language 
development of ESOL learners 

3 Understand the relationship between 
language and social processes 

3.1 Analyse how individual speakers and writers 
choose varieties, registers and styles according to 
personal, social, political and cultural factors 

3.2 Analyse how language is used in the formation, 
maintenance and transformation of power relations 

3.3 Explain the role and impact of existing literacy and 
language practices on literacy and language 
development of ESOL learners 

4 Understand factors which influence literacy 
and language acquisition, learning and use 

4.1 Analyse personal, social and cultural factors 
influencing the development of written and spoken 
language of ESOL learners 

4.2 Analyse the impact of learning difficulties and 
disabilities on literacy and language learning and 
teaching 
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Additional Information about the unit 

Purpose and aim(s) of the unit The unit aims to provide learners with an understanding 
of key issues relating to the English language and of 
key factors relating to ESOL learners. Learners will 
consider language change, language variety, and the 
relationship between language and social processes. 
Learners will also consider factors which influence 
literacy and language acquisition, learning and use. 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

This unit is underpinned by: 
  New overarching professional standards for 

teachers, tutors and trainers in the lifelong 
learning sector (2007) 

  Application of the professional standards for 
teachers of English (Literacy and ESOL) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified by 
a sector or regulatory body (if appropriate) 

None 

 
 

Indicative Content 

 
For indicative content and assessment details please contact the Ascentis office prior to the delivery of this 
unit. 
 
 
 
 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 5 Diploma in Education and Training 
Level 5 Diploma in Teaching English: ESOL 
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UNIT SPECIFICATIONS 

 
ESOL theories and frameworks  
 
Credit Value of Unit: 15 GLH of Unit: 40 Level of Unit: 5 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand theories and principles relating to 
language acquisition and learning 

1.1 Analyse theories of first and second language 
acquisition and learning 

1.2 Analyse language teaching approaches 
associated with theories of first  and second 
language acquisition and learning 

2 Understand theories and principles relating to 
literacy learning and development 

2.1 Review theories of literacy learning and 
development 

2.2 Review literacy teaching approaches associated 
with theories of literacy learning and development 

3 Understand how language can be described 
and analysed 

3.1 Review ways in which language can be described 

3.2 Describe descriptive and prescriptive approaches 
to language analysis 

3.3 Identify significant differences between the 
description and conventions of English and other 
languages 

3.4 Analyse spoken and written language at: 
  text and discourse level  
  sentence and phrase level  
  word level 

3.5 Analyse the impact of phonological features of 
spoken English on the communication  of ESOL 
learners 

3.6 Use key discoursal, grammatical, lexical and 
phonological terms accurately 

4 Understand the processes involved in the 
development of speaking, listening, reading 
and writing skills 

4.1 Analyse the processes involved in speaking and 
listening for ESOL learners 

4.2 Analyse the processes involved in reading and 
writing for ESOL learners 

4.3 Explain the mutual dependence of speaking, 
listening, reading and writing in literacy and 
language learning and teaching 
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Additional Information about the unit 

Purpose and aim(s) of the unit The unit aims to provide learners with an 
understanding of ESOL theories and frameworks. 
Learners will consider theories and principles relating 
to language acquisition and learning, theories and 
principles relating to literacy learning and development 
and how language can be described and analysed. 
Learners will also consider the processes involved in 
the development of speaking, listening, reading and 
writing skills for ESOL learners. 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if 
appropriate) 

This unit is underpinned by: 
  New overarching professional standards for 

teachers, tutors and trainers in the lifelong 
learning sector (2007) 

  Application of the professional standards for 
teachers of English (Literacy and ESOL) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

None 

 
 

Indicative Content 

 
For indicative content and assessment details please contact the Ascentis office prior to the delivery of this 
unit. 
 
 
 
 
 
 
 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 5 Diploma in Education and Training 
Level 5 Diploma in Teaching English: ESOL 
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UNIT SPECIFICATIONS 
 
Literacy and ESOL and the learners 
 
 
Credit Value of Unit: 20 GLH of Unit: 60 Level of Unit: 5 

 

 

 

 

 

 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the significance of 
language change for literacy and 
ESOL learners  

1.1 Explain reasons for language change in spoken and written 

English 

1.2 Analyse recent changes in the use of spoken language at: 
 Discourse level 
 Phrase level 
 Word level 

1.3 Analyse changes in the use of written language at: 
 Text level 
 Sentence level 
 Word level 

1.4 Analyse ways in which language change can have an 
impact on ESOL learners’ literacy and language 
development 

2 Understand the significance of 
language variety for literacy and 
ESOL learners 

2.1 Analyse Standard English and other varieties of English in 
both spoken and written forms with reference to specific 
features including phonology, grammar and lexis 

2.2 Analyse ways in which literacy and language use can vary 
according to context 

2.3 Analyse ways in which language variety can impact on 
literacy learners’ literacy and language development 

2.4 Analyse ways in which language variety can have an 
impact on ESOL learners’ literacy and language 
development 

3 Understand the relationship between 
language and social processes 

3.1 Analyse how individual speakers and writers choose 
varieties, registers and styles according to personal, social 
political and cultural factors 

3.2 Analyse how language is used in the formation, 
maintenance and transformation of power relations 

3.3 Explain the role and impact of existing literacy and 
language practices in literacy and language development 

4 Understand the use of English as a 
medium for learning and teaching. 

4.1  Explain the challenge for ESOL learners of using English as 
       a medium for learning 

4.2  Analyse the role of meta-language in literacy and language 
       learning and teaching 

5 Understand factors which influence 
literacy and language acquisition, 
learning and use 

5.1  Analyse personal, social and cultural factors influencing  
       literacy and ESOL learners’ literacy and language  
       acquisition, learning and use 

5.2  Analyse the impact of learning difficulties and disabilities on  
       literacy and language learning and teaching 
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Indicative Content 

Significance of language change 

 Reasons for language change - the dynamic nature of the English language and how it responds 

to migration; war; technological innovations; blurring of the class structure, etc.  

 Language is still changing through media, travel, politics, etc.  

 The changing nature of literacy and texts - the move from page to screen, the development of 

multimedia texts, digital literacies and supporting learners in developing digital literacies. 

 
Significance of language variety 

 Language variety  

 Dialects of English, both international and intra-national.  

 Standard and non-standard English as varieties of English 

 The notion of ‘Englishes’ rather than the existence of one single English language.  
 The role of Standard English in the literacy and ESOL classroom.  Supporting learners in 

switching between Standard and non-Standard English depending on the context and purpose of 

their language use.  

 
Language and social processes 

 Current hierarchies and inequalities in language and literacy and ESOL use play a role in 

reflecting and maintaining existing social and power relations.   

 Language can play a role in maintaining social inequality - critical literacy can also support 

learners in challenging social, political and cultural  inequalities 

 Language plays a role in maintaining social group identity - some languages are more valued than 

others.  Idiolect and identity.  

 Literacy learning can be a factor in reducing social inequality and supporting social cohesion. Lave 

and Wenger (1991), Wenger (1998). 

 Ways in which genre, register and style are related to the context, purpose, audience and mode of 

spoken and written text. 

 
Factors which influence language and literacy acquisition 

 The range and diversity of learners in literacy and ESOL programmes – their current use of 

language, their cultures and life experiences.   

 The effect of government policy (educational and non-educational policy) on literacy and ESOL 

learners and their access to literacy programmes.  Providers have to respond to government 

policy. 

 The impact of cognitive ( latent or insight) and affective (e.g. noise, bullying) factors on language 

and literacy development in ESOL learners 

 Current theories and principles relating to language acquisition and bilingualism (e.g. D. Crystal, 

N. Chomsky, J. Aitchison) and related teaching and learning approaches. 

 Learning disabilities such as dyslexia, autistic spectrum disorder, sight impairment, hearing 

impairment. The use of specialist resources and low and high assistive technology for language 

and literacy learning for ESOL learners. 

 The ‘second language context’ affects ESOL learners’ opportunities for learning English as does 

their language learning and use outside of the formal classroom.  The role of first language 

learning in second language acquisition (SLA). 

 Theories which focus on internal factors in SLA: 

 Cognitive factors and linguistic structures and external factors, e.g. the ‘social turn’ in SLA 

(Block 2003). 

 Communities of practice (Lave and Wenger 1991) 

 The role of the ESOL classroom in giving ESOL learners a ‘licence to participate’ (Roberts et 

al, 2004). 

 Take account of the impact of different cognitive, physical and sensory abilities and disabilities on 

literacy and language learning, e.g. dyslexia, autistic spectrum disorder, sight impairment, hearing 

impairment.  The use of specialist resources and low and high assistive technology for language 

and literacy learning. 
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Assessment  
 

Part 1 

 Select two examples of communication with learners used within your teaching - one spoken and 

one written (e.g. group discussion, hand-out). Write a critical summary of the types of language 

used in both examples with reference to phonology, grammar and lexis.  Include in your analysis 

reference to Standard English and other varieties of English in both spoken and written form and 

how these relate to your examples. 

 Discuss how language can vary in different oral and written contexts and the impact of language 

variety on learners’ literacy and language development. 

   1200-1500 words 

 
Part 2 

 Analyse the different ways in which language and literacy skills are acquired and learnt building on 

the prior language and literacy experience of ESOL learners. 

 Comment on a range of personal, social and cultural factors which affect the acquisition and 

development of language and literacy skills.  

 Discuss the effect of a range of learning disabilities and difficulties on the acquisition and 

development of language and literacy skills. 

1200-1500 words 
Part 3 
 

 Discuss reasons why both spoken and written language has changed, using examples from your 

own reading, research and experience, and say what impact language change will have on your 

teaching ESOL learners and their literacy and language development. Your analysis of language 

change needs to include reference to spoken language at discourse, phrase and word levels and 

written language at text, sentence and word levels. 

 Analyse how language, both written and spoken, determines and influences social and 

professional relationships. 

1200-1500 words 

 
 

This unit appears in the following Ascentis qualifications: 
Level 5 Diploma in Education and Training 
Level 5 Diploma in Teaching English: Literacy and ESOL 
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UNIT SPECIFICATIONS 
 
Literacy and ESOL theories and frameworks 
 
 
Credit Value of Unit:  20 GLH of Unit:  60 Level of Unit:  5 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand theories and principles 
relating to language acquisition and 
learning 

1.1 Analyse theories of first and second language acquisition 

and learning 

1.2 Analyse language teaching approaches associated with 
theories of first and second language acquisition and 
learning 

2 Understand theories and principles 
relating to literacy learning and 
development 

2.1 Analyse theories of literacy learning and development 

2.2 Analyse literacy teaching approaches associated with 
theories of literacy learning and development 

3 Understand how language can be 
described and analysed 

3.1 Review ways in which language can be described 

3.2 Describe descriptive and prescriptive approaches to 
language analysis 

3.3 Identify significant differences between the description and 
conventions of English and other languages 

3.4 Analyse spoken and written language at: 
 Text and discourse level 
 Sentence and phrase level 
 Word level 

3.5 Analyse the impact of phonological features of spoken 
English on the communication of ESOL learners 

3.6 Use key discoursal, grammatical, lexical and phonological 
terms accurately 

4 Understand the processes involved 
in the development of speaking, 
listening, reading and writing skills 
of literacy and ESOL learners 

4.1 Analyse the processes involved in speaking and listening 
for learners 

4.2 Analyse the processes involved in reading and writing for 
learners 

4.3 Explain the mutual dependence of speaking, listening, 
reading and writing in literacy and language learning and 
teaching 
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Indicative Content 

Language acquisition 

 Theories of first and second language acquisition and learning e.g. Inter language, hypothesis 

formation 

 Application of key theories to practices with reference to past and current language teaching 

methodologies e.g. Structuralist approach, behaviourist models, task/activity-based learning etc. 

 
Literacy development 

 The New Literacy Studies and the moving away from the traditional cognitive skills model of 

literacy.  

 The ideological versus the autonomous model of literacy as described by Street (1995). The 

deficit model approach to literacy learners and teaching.   

 The notion of ‘literacies’ rather than one single literacy (Barton, Hamilton, Appleby, etc.) 

 Be aware of theories relating to: 

 reading and application to practice  

 discourse and application to practice 

 syntax and implications for literacy learning 

 study of semantics / pragmatics / signs and symbols 

 
Describing and analysing language 

 Key features of language and ways in which spoken language differs from written language e.g. 

less formal; frequency of incomplete sentences and vague language; importance of intonation 

etc. 

 Analysis of  spoken and written language : 

 at text level e.g.: Understanding of discourse analysis, genre analysis; Choice of 

appropriate conventions and formats for different genres; Choice of grammar, lexis 

appropriate for purpose, content, audience; Typographical features;  

 at discourse level e.g.: Role of intonation in discourse-highlighting new information, drawing 

attention to important points, showing contrast, etc. 

 at sentence/phrase level e.g.: Sentence structure and sentence type including constituents 

and word order of simple, compound and complex sentences; Clause and phrase structure; 

Classifications of nouns; Pronouns; Adjectives; Adverbs; All tenses;;  

 at word level e.g.: Study of phonetics, phonology and English sound system; Formation and 

description of English phonemes ; Consonants and consonant clusters, long and short 

vowels and diphthongs;  

 
Processes involved in the development of: 

 Reading and writing. Range of features used to help decode meanings, e.g. 

 Strategies to read new words – prefixes, suffixes, syllables 
 Strategies to read and understand a range of text types 
 Word order and function 

 Speaking and listening e.g. Different levels of spoken English; Concepts of fluency etc. 
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Assessment  
 

Part 1 
 Write a critical review of the key theories of first and second language and literacy 

acquisition and development. 

 Analyse a range of language and literacy approaches to teaching, and relate them to 

the key theories. 

1200-1500 words 
 
Part 2 

 Select a recorded group discussion and a written text from a literacy context. Present a 

detailed analysis or the spoken and written English used. 

 Present you findings as a report given as a seminar to your course members. 

1200-1500 words 
 
Part 3 

 Discuss and analyse the processes by which learners move from beginner stage to 

competence in Reading, Writing, Speaking and Listening. 

 In a specified learning context, indicate the main features of a teaching strategy which 

demonstrates the interdependence of the four skills 

1200-1500 words 

 
This unit appears in the following Ascentis qualifications: 
Level 5 Diploma in Education and Training 
Level 5 Diploma in Teaching English: Literacy and ESOL 
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UNIT SPECIFICATIONS 

 
Literacy and the learners  
 
Credit Value of Unit: 15 GLH of Unit: 40 Level of Unit: 5 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the significance of language 
change for literacy learners 

1.1 Explain reasons for language change in both 
spoken and written English 

1.2 Analyse recent changes in the use of spoken 
language at:  
  discourse level 
  phrase level  
  word level 

1.3 Analyse changes in the use of written language 
at:  
  text level  
  sentence level  
  word level 

1.4 Analyse ways in which language change can have 
an impact on literacy learners' literacy and 
language development 

2 Understand the significance of language 
variety for literacy learners 

2.1 Analyse Standard English and other varieties of 
English in both spoken and written forms with 
reference to specific features including phonology, 
grammar and lexis 

2.2 Analyse ways in which literacy and language use 
can vary according to context 

2.3 Analyse ways in which language variety can have 
an impact on literacy learners' literacy and 
language development 

3 Understand the relationship between 
language and social processes 

3.1 Analyse how individual speakers and writers 
choose varieties, registers and styles according to 
personal, social, political and cultural factors 

3.2 Analyse how language is used in the formation, 
maintenance and transformation of power 
relations 

3.3 Explain the role of existing literacy and language 
practices on literacy learners' literacy and 
language development 

4 Understand factors which influence literacy 
and language acquisition, learning and use 

4.1 Analyse personal, social and cultural factors 
influencing literacy learners' language acquisition, 
learning and use 

4.2 Analyse the impact of a range of learning 
difficulties and disabilities on literacy and 
language and teaching  
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Additional Information about the unit 

Purpose and aim(s) of the unit The unit aims to provide learners with an 
understanding of key issues relating to the English 
language and of key factors relating to literacy learners. 
Learners will consider language change, language 
variety, and the relationship between language and 
social processes. Learners will also consider factors 
which influence literacy and language acquisition, 
learning and use. 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

This unit is underpinned by: 
  New overarching professional standards for 

teachers, tutors and trainers in the lifelong 
learning sector (2007) 

  Application of the professional standards for 
teachers of English (Literacy and ESOL) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

None 

 
 

Indicative Content 

 
For indicative content and assessment details please contact the Ascentis office prior to the delivery of this 
unit. 
 
 
 
 
 
 
 
 
 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 5 Diploma in Education and Training 
Level 5 Diploma in Teaching English: Literacy 
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UNIT SPECIFICATIONS 
 
Literacy, ESOL and the learners  
 
Credit Value of Unit: 15 GLH of Unit: 40 Level of Unit: 5 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the significance of language 
change for literacy and ESOL learners 

1.1 Explain reasons for language change in both 
spoken and written English 

1.2 Analyse recent changes in the use of spoken 
language at:  
  discourse level 
  phrase level  
  word level 

1.3 Analyse changes in the use of written language 
at:  
  text level  
  sentence level  
  word level 

1.4 Analyse ways in which language change can have 
an impact on literacy and ESOL learners' literacy 
and language development 

2 Understand the significance of language 
variety for literacy and ESOL learners 

2.1 Analyse Standard English and other varieties of 
English in both spoken and written forms with 
reference to specific features including phonology, 
grammar and lexis 

2.2 Analyse ways in which literacy and language use 
can vary according to context 

2.3 Analyse ways in which language variety can have 
an impact on literacy and ESOL learners' literacy 
and language development 

3 Understand the relationship between 
language and social processes 

3.1 Analyse how individual speakers and writers 
choose varieties, registers and styles according to 
personal, social, political and cultural factors 

3.2 Analyse how language is used in the formation, 
maintenance and transformation of power 
relations 

3.3 Explain the role of existing literacy and language 
practices on literacy and ESOL learners' literacy 
and language development 

4 Understand factors which influence literacy 
and language acquisition, learning and use 

4.1 Analyse personal, social and cultural factors 
influencing literacy learners' language acquisition, 
learning and use 

4.2 Analyse the impact of a range of learning 
difficulties and disabilities on literacy and 
language learning and teaching 
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Additional Information about the unit 

Purpose and aim(s) of the unit The unit aims to provide learners with an 
understanding of key issues relating to the English 
language and of key factors relating to literacy and 
ESOL learners. Learners will consider language 
change, language variety, and the relationship between 
language and social processes. Learners will also 
consider factors which influence literacy and language 
acquisition, learning and use. 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

This unit is underpinned by: 
  New overarching professional standards for 

teachers, tutors and trainers in the lifelong 
learning sector (2007) 

  Application of the professional standards for 
teachers of English (Literacy and ESOL) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

None 

 
 
 

Indicative Content 

 
For indicative content and assessment details please contact the Ascentis office prior to the delivery of this 
unit. 
 
 
 
 
 
 
 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 5 Diploma in Education and Training 
Level 5 Diploma in Teaching English: ESOL 
Level 5 Diploma in Teaching English: Literacy 
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UNIT SPECIFICATIONS 
 
Literacy theories and frameworks  
 
Credit Value of Unit: 5 GLH of Unit: 40 Level of Unit: 5 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand theories and principles relating to 
language acquisition and learning 

1.1 Review theories of first and second language 
acquisition and learning 

1.2 Review language teaching approaches associated 
with theories of first and second language 
acquisition and learning 

2 Understand theories and principles relating to 
literacy learning and development 

2.1 Analyse theories of literacy learning and 
development 

2.2 Analyse literacy teaching approaches associated 
with theories of literacy learning and development 

3 Understand how language can be described 
and analysed 

3.1 Review ways in which language can be described 

3.2 Describe descriptive and prescriptive approaches 
to language analysis 

3.3 Analyse spoken and written language at:  
 text and discourse level  
 sentence and phrase level  
 word level 

3.4 Use key discoursal, grammatical, lexical and 
phonological terms accurately 

4 Understand the processes involved in the 
development of speaking, listening, reading 
and writing skills 

4.1 Analyse the processes involved in speaking and 
listening for literacy learners 

4.2 Analyse the processes involved in reading and 
writing for literacy learners 

4.3 Explain the mutual dependence of reading, 
listening, writing and speaking in literacy and 
language learning and teaching 

 

 

Additional Information about the unit 

Purpose and aim(s) of the unit The unit aims to provide learners with an 
understanding of literacy theories and frameworks. 
Learners will consider theories and principles relating 
to language acquisition and learning, theories and 
principles relating to literacy learning and development 
and how language can be described and analysed. 
Learners will also consider the processes involved in 
the development of speaking, listening, reading and 
writing skills for literacy learners. 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

This unit is underpinned by: 
  New overarching professional standards for 

teachers, tutors and trainers in the lifelong 
learning sector (2007) 

  Application of the professional standards for 
teachers of English (Literacy and ESOL) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

None 
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Indicative Content 

 
For indicative content and assessment details please contact the Ascentis office prior to the delivery of this 
unit. 
 
 
 
 
 
 
 
 
 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 5 Diploma in Education and Training 
Level 5 Diploma in Teaching English: Literacy 
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UNIT SPECIFICATIONS 
 
Numeracy and the learners  
 
Credit Value of Unit: 15 GLH of Unit: 40 Level of Unit: 5 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the factors that influence the 
development and progression of numeracy 

1.1 Analyse the impact of personal, social, economic 
and political factors on the development and 
progression of numeracy learners 

1.2 Explain the impact of learners’ literacy and 
language skills on the development and 
progression of their numeracy skills 

1.3 Explain how differing communication approaches 
can affect the learning of numeracy processes 
and skills 

2 Understand the use of assessment 
approaches to meet the needs of numeracy 
learners 

2.1 Identify the skills, knowledge and understanding 
that can be assessed in numeracy 

2.2 Analyse approaches to initial and diagnostic 
assessment to identify the mathematics and 
numeracy skills and aspirations of numeracy 
learners 

2.3 Analyse the use of assessment tools in numeracy 
teaching and learning 

3 Understand the use of numeracy teaching 
approaches and resources to meet the needs 
of individual numeracy learners 

3.1 Analyse numeracy teaching approaches and 
resources, including technologies, for suitability in 
meeting individual learners’ needs 

3.2 Analyse the impact of using technology on learner 
engagement, motivation and success in numeracy 
teaching and learning 

4 Understand how numeracy can impact on 
different contexts and subjects 

4.1 Identify the numeracy skills and knowledge 
needed by learners across contexts and subjects, 
and for progression purposes 

4.2 Explain the importance of encouraging learners to 
make links between their mathematical and 
numeracy development and their other personal 
development 

5 Be able to promote learning support and 
learner support within numeracy teaching 
and learning 

5.1 Explain the boundaries between own specialist 
area and those of other specialists and 
practitioners 

5.2 Analyse numeracy learning opportunities to 
determine how teaching and support needs may 
be shared between learning professionals 

6 Understand how to liaise with others to 
promote the inclusion of numeracy and wider 
skills in learning programmes 

6.1 Explain how to liaise with other professionals to 
provide specialist knowledge of how to include 
numeracy in vocational and other subject areas 

6.2 Explain how to liaise with other professionals to 
promote the inclusion of wider skills in own 
specialist area 
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Additional Information about the unit 

Purpose and aim(s) of the unit The unit aims to provide learners with an 
understanding of key issues relating to numeracy 
and numeracy learners. Learners will consider the 
links between popular perceptions of mathematics 
and their roles within numeracy learning, Learners 
will also use assessment processes to identify the 
skills and aspirations of numeracy learners 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

This unit is underpinned by: 
  New overarching professional standards for 

teachers, tutors and trainers in the lifelong 
learning sector (2007) 

  Application of the professional standards for 
teachers of Mathematics (Numeracy) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

None 

 
 

Indicative Content 

 
 Numeracy assessment (initial, diagnostic, formative and summative) .What can/should  be  assessed 

at each stage taking an holistic view of assessment e.g. taking account of learners’ backgrounds and 
often unequal  proficiency across the  curriculum and over time  

 Evaluation of different assessment tools, both formal and informal 
 The range of motivations, intrinsic and extrinsic for improving numeracy skills: e.g. in relation  to current 

situation,  for progression, self-esteem,  
 The possible effect of learner background on numeracy learning: e.g. social background, gender, 

culture, age, personal circumstances and experiences. 
 Approaches to numeracy assessment which identifies areas of interest, goals and aspirations as well 

as existing skills and knowledge.  
 Formative assessment methods for mathematics and numeracy: e.g. informal and formal methods and 

their effectiveness. 
 The selection, adaptation, design and evaluation of resources for a particular learner or group, e.g. 

using concrete materials or real to aid understanding; adapting a worksheet or test questions to 
promote discussion or analysis of a problem 

 Use of specialist equipment e.g. calculators or protractors as teaching aids  
 Communication  strategies which promote understanding of numeracy concepts e.g. discussion; higher 

order / “show me” questions; strategies to encourage participation by learners with negative 
experiences of maths  

 The link between language and understanding and the importance of language in the learning of 
numeracy 

 Use of digital technologies in numeracy teaching and learning, e.g. real data from the internet, 
exploring tessellation through drawing programmes, use of mobile phones, virtual learning 
environments, social networking, interactive whiteboards etc.  

 Use of assessment and feedback to promote learning e.g. error analysis, praise and feedback. 
 The impact of a range of difficulties on numeracy learning: e.g. physical disabilities, mental health 

issues, and learning difficulties including specific learning difficulties such as dyslexia and dyscalculia. 
 The numeracy skills and knowledge needed in particular contexts: e.g. course or vocationally related 

as well as personal needs and interest.  
 The role of the numeracy/maths specialist within different models of delivery across the lifelong 

learning sector: e.g. embedding or contextualising within vocational areas, discrete classes, delivery 
within employment programmes. 

 Teaching and learning strategies for a range of learner needs and contexts: e.g. combating previous 
negative experience, overcoming maths anxiety, promoting learner independence; learner needs. 

 Progression routes and specialist services for signposting learners e.g. specialist advice services, 
place of numeracy in potential progression routes, entry requirements, helping learners to develop 
skills needed to access services. 
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Assessment method 
 
This unit is assessed by the assignments below. 
 

Assessment Tasks 
 
Section 1: Case Study (1.1, 1.2, 1.3, 2.1, 2.2, 2.3, 3.1, 3.2, 5.1, 5.2) 
 

a) Choose a learner that you currently work with and discuss how each of the following may 
have had an impact on their development and progression in numeracy. 

 
• literacy/language skills 
• personal and social factors 

 
b) Analyse the initial and diagnostic assessment tools used with this learner. Give details of this 

learner’s starting point in terms of numeracy skills, motivation and aspirations. 
 
c) Describe the teaching approaches, communication approaches and resources (including use 

of technologies) that you have planned for this learner and say how they help engage and 
motivate. 

 
d) Describe what additional support might be available for this learner or learners in general. 
 

Section 2: Numeracy in context (4.1, 4.2, 6.1, 6.2) 
 
a) Analyse the uses of numeracy within a chosen context (personal, community or vocational).  
 
b) Describe how to use context to motivate learners within a practical teaching situation.  
 
c) Evaluate models for delivering numeracy within different contexts including a discussion of 

how numeracy teachers may need to work with professionals in other curriculum areas. 

 
 
 
This unit appears in the following Ascentis qualifications: 
Level 5 Diploma in Education and Training 
Level 5 Diploma in Teaching Mathematics: Numeracy 
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UNIT SPECIFICATIONS 
 
Numeracy knowledge and understanding 
 
 
Credit Value of Unit: 15 GLH of Unit: 40 Level of Unit: 5 
 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand fundamental attributes 
of mathematics and numeracy 

1.1 Review the historic and cultural development of mathematics 

1.2 Analyse the language and concepts associated with number 
systems 

1.3 Analyse common errors and misconceptions in mathematics 
and possible reasons why they occur 

1.4 Analyse the techniques used in mathematics and numeracy for 
conceptual linkages 

2 Understand the attributes of 
procedures within mathematics and 
numeracy 

2.1 Analyse the activities, processes and stages within 
mathematical problems and investigations 

2.2 Evaluate written, mental and diagrammatic mathematical 
strategies, analysing the associated meta-language 

2.3 Analyse the use, interpretation and representation of data 

2.4 Evaluate the use of measurement systems within problem 
solving including: 
 definition; 
 conversion; and 
 representation 

3 Understand how learning theories 
and the origins and status of 
mathematics impact on numeracy 
teaching 

3.1 Analyse the effect of the origins and status of mathematics 
knowledge on mathematics and numeracy curriculum 
development 

3.2 Analyse how teaching and learning theories underpin 
numeracy teaching and learning 

4 Understand the links between the 
roles and perceptions of 
mathematics and numeracy within 
society 

4.1 Analyse the role of mathematics and numeracy within society 

4.2 Evaluate perceptions of mathematics and numeracy including: 
 popular views; 
 learner attitudes; and 
 trends in learner attainment 
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Indicative Content 

 The historic and cultural development of mathematics: e.g. the development of number and 
measurement systems 

 The language and concepts of the place value system including familiarity with other number 
bases, standard form and its application 

 A range of strategies for performing calculations, formal and informal including the associated 
language: e.g. coping strategies such as repeated addition for multiplication, use of  number lines, 
role of estimation, approaches to “long” multiplication and division  

 Common numeracy errors and misconceptions: e.g. operations involving fractions and decimals, 
confusion between area and perimeter, concept of probability   

 Links between different areas of mathematics: e.g. between measurement and place value, 
graphical representation to illustrate concepts, role of algebra in generalisation , ratio and scale 
drawings 

 The stages and processes of a mathematical investigation: e.g. analysing data on 3 and 4-year 
olds to predict the need for pre-school provision, design of an entrance for wheelchair access etc. 

 The use of systems of measurement within problem solving: e.g. converting from litres to gallons 
(metric to imperial) when working out the miles per gallon (mpg) for different models of car. 

 The use of statistics: e.g. means of data collection including influence of choice of sample and 
sample size, techniques of data processing and display, misrepresentation of data  

 Range of ways of defining or representing numerical or mathematical concepts up to NQF Level 2: 
e.g. representation as fraction, proportion, percentage or decimal. Conceptual understanding at 
higher levels relevant to numeracy teaching and to the target group  e.g. use of different number 
bases, algebraic representation; properties of 2D and 3D shapes 

 Debates around the origins and status of numeracy and mathematics and their impact on policy 
and curriculum development: e.g. meaning of the term “numeracy”; what view of maths/numeracy 
has influenced the Adult Numeracy Core Curriculum and Functional Mathematics Criteria? 

 Different perceptions and role of maths/numeracy within society 

 Generic teaching and learning theories and techniques applied to the numeracy curriculum; e.g. 
the influence of constructivism on the “Thinking Through Mathematics” and “Improving Learning in 
Mathematics” approaches. 

 Approaches to numeracy teaching including debates about what constitutes good practice: e.g. 

developing key  concepts; collaborative learning; questioning techniques; problem solving; 

concepts of “right” and “wrong”; exposing and challenging errors and misconceptions 
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Assessment method 
 
This unit is assessed by the above assignments below. 

 
Assessment Tasks 

Section 1: The Decimal number system (1.1, 1.2, 1.3, 1.4, 2.2, 3.1, 4.1, 4.2) 

 Discuss the importance of the decimal number system in the development of mathematics with 
respect to other number systems. 

 Analyse common numeracy errors associated with the decimal number system and suggest 
written, mental and diagrammatic strategies to support learners’ understanding in this area. 

 Analyse how the origins and status of mathematical knowledge have affected current mathematics 
and numeracy curricula. 

 Analyse the role of mathematics in society including a discussion of popular views, learner 
attitudes and trends in learner attainment. 

 

Section 2: Personal mathematical skills:  ( 2.1, 2.2, 2.3, 2.4) 

 Choose a problem or investigation that involves measurement systems. Analyse the steps needed 
to solve the problem or complete the investigation including examples of calculations.  Present 
your results in an appropriate format. 

 Discuss the advantages and disadvantages of a range of means of representing data.  Choose 
examples where the representation is or could be misleading and explain why this is so. 

 

Section 3: Evaluation of numeracy learning and teaching (3.2) 

 Evaluate your own practice with respect to learning and teaching theories and current research in 
the field of mathematics and numeracy. 

 
 
This unit appears in the following Ascentis qualifications: 
Level 5 Diploma in Education and Training 
Level 5 Diploma in Teaching Mathematics: Numeracy 
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UNIT SPECIFICATIONS 

 
Understanding and managing behaviours in a learning environment  
 
Credit Value of Unit: 6 GLH of Unit: 20 Level of Unit: 5 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand the characteristics and impact of 
behaviours in a learning environment 

1.1 Analyse behaviours that can occur in a learning 
environment 

1.2 Analyse potential factors contributing to 
behaviours in a learning environment 

1.3 Analyse the impact of behaviours on a learning 
environment 

2 Understand legislation and organisational 
policies relating to managing behaviours in a 
learning environment 

2.1 Analyse legislation relating to managing 
behaviours in a learning environment 

2.2 Analyse organisational policies relating to 
managing behaviours in a learning environment 

3 Be able to apply theories on behaviour 
management to create and maintain a 
purposeful learning environment 

3.1 Analyse theories of behaviour management 

3.2 Establish a purposeful learning environment 

3.3 Explain how own practice in creating a purposeful 
learning environment has taken account of 
theories of behaviour management 

4 Be able to evaluate own practice in managing 
behaviours in a learning environment 

4.1 Analyse the effectiveness of own practice in 
relation to  managing behaviours in a learning 
environment 

4.2 Identify own strengths and areas for improvement  
in relation managing behaviours in a learning 
environment 

 

 

Additional Information about the unit 

Purpose and aim(s) of the unit The unit aims to enable learners to manage 
behaviours in a learning environment.  It includes 
understanding the characteristics and impact of 
behaviours in the learning environment and related 
legislation and organisational policies.  It also includes 
promoting behaviours that contribute to a purposeful 
learning environment, managing disruptive 
behaviours, and evaluating own practice in managing 
behaviours in a learning environment 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

This unit is underpinned by: 
New overarching professional standards for 
teachers, tutors and trainers in the lifelong learning 
sector (2007) 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

The learning outcomes must be assessed in a 
teaching and learning environment 

Additional assessment requirements specified 
by a sector or regulatory body (if appropriate) 

Simulation is not permitted 
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Indicative Content 

Behaviours that can occur in a learning environment: e.g.  disruptive behaviour: definitions of disruptive 
behaviour, types of disruptive behaviour: talking or texting on mobile telephone, talking without permission, 
eating and drinking or smoking in class, out of seat, brushing hair, applying makeup, passing notes, 
shouting, throwing objects, chewing gum, playing with equipment, attention seeking, swearing, setting off 
fire alarm, singing, humming, crawling on floor, attacking or threatening teacher and/or other learner;  and 
constructive behaviour: respecting others and their opinions, paying attention, participating in activities, 
allowing others to express their opinions, maintaining confidentiality outside of the classroom. 
 
Potential factors leading to behaviours in a learning environment: e.g. disruptive behaviour: lack of 
attention and/or support in the home environment, desire to gain power and/or control, seeking revenge for 
hurt feelings, lack of self-confidence, physiological factors (tiredness, illness, hunger, classroom 
environment (layout, temperature, light, noise level, learning difficulties and/or disabilities, poor teaching 
(ineffective planning to meet individual needs, inappropriate or limited range of teaching and learning 
methods, resources and assessment activities), curriculum issues, and how constructive behaviour can 
result from addressing these factors. 
 
Potential impact of behaviours on a learning environment: e.g. disruptive behaviour: impeding effective 
teaching due to the teacher having to pause to address the disruptive behaviour, encouraging others to 
behave in the same way comprising the teacher’s authority and control, making the teacher and/or other 
learners feel insecure or threatened,  impeding effective learning due to interrupted teaching and or 
distraction, negatively affecting the motivation of other learners, increased costs where disruptive behaviour 
cannot be dealt with in the classroom and requires other staff and facilities for managing it, and how 
constructive behaviour can have the opposite effects. 
 
Legislation relating to managing behaviours in a learning environment: e.g. Equality Act 2010; ACAS 
statutory Code of Practice on discipline and grievance 2009. 
 
Organisational policies relating to managing behaviours in a learning environment: e.g. equality and 
diversity policy, bullying and harassment policy, disciplinary policy, grievance policy, behaviour 
management policy.  
 
Theories of behaviour management and their application to own practice: e.g. choice control theory 
(William Glasser), assertive discipline (Lee Canter), cooperative discipline (Linda Albert), student centred 
approach; psychological theories (behavioural, cognitive behavioural, humanistic, psychodynamic, 
biological, ecological, systemic, ways in which some of these have been applied in own practice. 
 
Establish a purposeful learning environment: e.g. negotiating and agreeing ground rules with learners,  
effective planning, delivery and assessment to meet individual  learning needs, promoting respect for 
others, encouraging behaviours that contribute to a purposeful learning environment (paying attention to the 
kind of behaviour you want to continue, ignoring any behaviours which are not destructive, dangerous or 
harmful to others, finding something legitimately reinforcing and encouraging to say, being consistent , 
letting learners  know what your behavioural expectations are and checking that they understands them, 
being careful about what you promise or threaten because you have to carry through,  avoiding sarcasm 
and negativity, being neutral emotionally when dealing with inappropriate behaviour , avoiding asking “Why 
did you do that”? and asking, “What do you think you should have done or how could you do that better?”, 
separating the behaviour from the person, being  fair, yet firm, rewarding and commenting on good 
behaviour, being a good role model, saying something positive as soon as possible after reprimanding 
disruptive behaviour, responding quickly to any behaviours, giving choice between two appropriate options 
for behaviour, making clear the consequences of good or inappropriate behaviour), strategies for managing 
behaviours that disrupt a purposeful learning environment (clearly communicating and displaying rules, 
three strikes and you’re out, ignore,/rule/praise, time out,  detention, loss of privilege,  yellow card/red card, 
enforcing consequences consistently, behavioural contract). 
 
Evaluating own practice in managing behaviours in a learning environment e.g. reflecting on own 
knowledge, understanding and skills in managing behaviours, identifying strengths and areas for 
improvement, using feedback from other relevant parties. 

 
This unit appears in the following Ascentis qualifications: 
Level 4 Certificate in Education and Training 
Level 5 Diploma in Education and Training 



 
Version 9 February 2015 

Page 112 of 113 

 

 
UNIT SPECIFICATIONS 

 
Understanding theories and frameworks for teaching disabled learners  
 
Credit Value of Unit: 15 GLH of Unit: 40 Level of Unit: 5 

 

 

Learning Outcomes 
 
The learner will 

Assessment Criteria 
 
The learner can  

1 Understand key theories and research which 
inform the learning and teaching of disabled 
young people and adults 

1.1 Analyse how theories of learning inform learning 
and teaching practice in relation to disabled 
learners 

1.2 Explain the importance of research in the 
development of learning and teaching 
opportunities for disabled young people and 
adults 

1.3 Explain how theory and research inform own 
practice 

2 Understand factors influencing inclusive 
practice for disabled learners 

2.1 Analyse how inclusive learning has been defined 

2.2 Explain the importance of inclusive learning for 
disabled learners 

2.3 Analyse the social model of disability and its 
impact on inclusive learning opportunities for 
disabled young people and adults 

2.4 Analyse how approaches to  communication and 
language development influence inclusive practice  
in relation to disabled learners 

2.5 Describe the challenges involved in the 
implementation of a whole organisational 
approach to inclusive learning 

3 Understand the impact of policy and 
regulatory frameworks on provision for 
disabled young people and adults 

3.1 Analyse how national, regional and local policy 
influence  provision for disabled young people and 
adults 

3.2 Explain how current legal requirements and 
national policies and guidance promote the rights  
and well being of learners 

3.3 Evaluate the impact of policy and regulatory 
frameworks on a  local initiative  relating to 
learning provision for disabled young people and 
adults 

4 Understand factors that influence the 
curriculum for disabled young people and 
adults 

4.1 Analyse how attitudes to disability, including 
social, cultural, and faith and belief influence 
learning opportunities for disabled young people 
and adults 

4.2 Analyse the impact of own  attitudes on 
professional practice 

4.3 Explain how risk assessments influence the 
curriculum 
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Additional Information about the unit 

Purpose and aim(s) of the unit The unit aims to provide learners with an 
understanding of theories and frameworks relating 
to the learning and teaching of disabled young 
people and adults. Learners will consider factors 
that influence learning and learning provision 
including policy and regulatory frameworks 

Details of the relationship between the unit and 
relevant national occupational standards or other 
professional standards or curricula (if appropriate) 

This unit is underpinned by: 
  New overarching professional standards for 

teachers, tutors and trainers in the lifelong 
learning sector (2007) 

  Application of the professional standards for 
teaching disabled learners 

Guidance for developing assessment 
arrangements for the unit (if appropriate) 

N/A 

Additional assessment requirements specified by 
a sector or regulatory body (if appropriate) 

none 

 
 

Indicative Content 

 
For indicative content and assessment details please contact the Ascentis office prior to the delivery of this 
unit. 
 
 
 
 
 
 

 
 
This unit appears in the following Ascentis qualifications: 
Level 5 Diploma in Education and Training 
 


